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Abstract:  Community-engaged teaching is an instrumental means through 

which interior design educators can prepare students for global 
citizenship. Using community engagement as a pedagogy however, 
is inextricably linked to a re-thinking of what types of assignments 
are effective means of engagement and how assignments are 
structured and shared, including how and when an assignment 
ends. This proposal introduces The Mapping Resilience Project, 
completed as part of the course “Design and Globalization” of the 
University of Minnesota’s College of Design, Interior Design 
program. This pedagogy’s innovative stance is based on two 
aspects: a) it uses digital stories to immerse students in the 
experiences of diverse members of the city, from new immigrants 
and communities of color to deaf, blind, and homeless residents, 
and b) instead of wrapping-up at the end of each semester and 
stored away in cabinets or file folders, each year’s digital stories 
build on the ones that came before and are featured on a digital 
repository that can be widely accessed. 

 
As the cultural landscape of American cities and communities 
diversifies, so must the ways of knowing and engaging 
communities that designers and educators employ. Expanding what 
has traditionally been the historic canon in interior design is crucial, 
both for the education of global citizens and for the relevance of 
interior design education, scholarship, and practice to the 
communities we are meant to serve. Digital storytelling can be a 
mode of engagement that translates into a medium for dialogues 
around marginalization and inequality, revealing knowledge about 
everyday adaptations of interiors that could remain hidden through 
conventional pedagogical approaches. Additional benefits include 
expanding students’ awareness of what it takes to respond to 
socio-political challenges; giving back to the organizations and 
individuals featured in the stories as well as the general public; and 



the instructor using the film to assess students’ comprehension of 
the complexity behind place-making.  

 
Learning Objectives: Projections show that by 2040, close to 50% of the US 

population will be people of color and much of that growth is 
expected to come from international immigrants. The course 
“Design and Globalization” centers on what these changing 
demographics mean for interior design. The course explores how 
are culture, identity, and difference are defined and produced and 
the role of the design of interiors in the production of difference, 
inequality, and marginalization. Two of the course’s learning 
objectives are: 1) students are exposed to questions around how to 
use design as a means of raising awareness about pressing social, 
political, and cultural issues, and 2) students can identify, define, 
and solve problems. Through creating digital stories that become a 
part of The Mapping Resilience Project, students learn that societal 
challenges, such as inequality and marginalization cannot easily be 
solved—these are grand challenges that take time and commitment 
along with synergies among multiple stakeholders, institutions, and 
organizations. Students also learn to critically think about what it 
takes to give a voice to stories not often told and not heard, the 
everyday stories of adaptation that challenge the interior design 
history canon. Often, it is as simple as reaching out and engaging 
in dialogues--indeed, positive interactions between members of 
different racial, ethnic, and sexual orientation backgrounds have 
been noted to alleviate intergroup anxiety, reduce bias, and 
promote more positive intergroup attitudes (Broockman & Kalla, 
2016).  

 
Students benefit from dialogues with others, attaining leadership 
skills by learning to be critical of their own perceptions, 
assumptions, and reactions and learning the importance of 
relationship-building and giving back to the organizations and 
individuals featured in the stories as well as the general public. The 
instructor can also use the film to assess students’ comprehension 
of the complexity of behind place-making processes. 

 
Criteria:  The Mapping Resilience Project is part of a semester-long 

assignment that includes two parts: a research part and a design 
intervention part. Although this IDEC Innovative Teaching Ideas 
submission centers on the research part, an overview might be 
helpful. The research part has students: a) review the literature on 
a group and place of their choice; b) immerse themselves in the 
community to better understand the role of places in the lives of 
community members; and c) synthesize their findings in a digital 
story that is shared through The Mapping Resilience Project. 



Students then move to Part 2, where they use the knowledge they 
have gathered to propose a design intervention that addresses 
issues uncovered through the research. 
 
Digital stories are used to synthesize research findings instead of 
say, a powerpoint presentation or a paper, as a way for students to 
learn alternative means of representation. Digital storytelling is a 
flexible and adaptable tool and a way of knowing and engaging 
communities that designers have not always been well practiced in. 
As the course focuses on exploring how place, culture, and identity 
intersect and the ways by which design can be used to create 
healthy and connected communities in which everyone can thrive, 
students must engage with immigrant, minority, and other 
marginalized groups in the Twin Cities of Minnesota. As a result, 
factors such as legal status, educational level, income, religion, and 
race along with issues of power and privilege are inherent in the 
class discussions, assignments, and readings.  
 
Challenges include students not being comfortable with digital 
filmmaking tools, which implies providing resources to them. For 
many, venturing out into areas of the city primarily occupied by 
communities of color, might feel uncomfortable. And lastly, it might 
be the first time some students find themselves interacting with 
members of these communities and engaging in difficult 
conversations might expose feelings of ethnocentrism. 

 
Process: On the first day of class, the instructor asks students to respond to 

the prompt: “As a global citizen, I……” with six words. Student 
answers are compiled into a wordle that sparks a conversation 
around what the words mean and their implications – words such 
as try, understand, and learn are typical (see attached Examples). 
The instructor also shares The Mapping Resilience Project and how 
it contributes to the course’s purpose. Two librarians attend 
thereafter to provide students with resources, from cameras to 
sound editing tools. The instructor directs students to a summary of 
tips on how to approach the digital story that come from master 
classes she took and the experiences of documentary filmmakers. 
These range from how to approach an interview to how to take b-
roll and how to frame and position a story.  

 
Because of the project’s complexity, students tackle the digital story 
assignment in teams of four. They begin with a literature review, 
where they research: a) the background on the group they have 
chosen to study and issues the group faces in the present; b) the 
neighborhood in which the building they are studying is located; 
and c) literature on issues they need to consider on the particular 



group and building type they are focusing on. After this preparation, 
students immerse themselves in the community. Taking advantage 
of the ability to combine visuals and sound, they use visits to 
neighborhoods, interviews with community members, powerful 
imagery, historical archives, music, sound, and script writing to tell 
the story of places and of the people who work and live there--from 
Hmong-owned hair salons to Polish and Mexican markets.  

 
Students present their projects twice in the semester: through an 
interim review and a final screening. At the completion of the 
project, digital stories are posted on The Mapping Resilience 
Project, so they can widely accessible. 

 
Presentation Method: The course is required for interior design students but it is also 

open to students from other disciplines along with graduate 
students. As students work in teams of 4, each team is “diversified” 
in that it includes interior design students, students from other 
disciplines, and graduate students. This way, students learn how to 
be part of global and diverse teams that take advantage of different 
strengths and opportunities.  

 
Students present their projects twice in the semester. The first time 
is through an interim review where they get feedback on their 
storyboards, imagery used, questions asked, etc. And the final time 
is through the final screening of the films, where invited guest critics 
once again provide students with feedback. At the completion of the 
project, digital stories are posted on The Mapping Resilience 
Project. As each year’s stories are added to The Mapping 
Resilience Project, a repository of lived experiences is created that 
can reveal knowledge and insights that could remain hidden 
through conventional pedagogical approaches. The digital stories 
and being behind the camera allow students to bring themselves 
and viewers closer to understanding the lived experiences of “the 
other” as well as inform design solutions to problems identified.  

 
It is only after stories have been graded and permission forms have 
been collected for all interviewed and featured in the films, that 
digital stories are entered into The Mapping Resilience Project. 
Here, they are categorized through group and type of place 
keywords that make searching the database easy. With the location 
of each of the places highlighted known, each story is placed on the 
map of the Greater Minneapolis/St Paul region. Viewers can search 
to see for example, stories on Native Americans or stories that 
involve markets. Upon approval of the instructor, students email the 
story to the individuals featured and include a “Thank you” note, as 



part of our efforts to build relationships and give back (see attached 
Examples). 

 
Evaluation: Five criteria are used for the evaluation of the digital stories. 

“Completeness” evaluates whether all the required parts have been 
completed—is the digital story complete? Are credits and 
references cited at the end? “Comprehensiveness” evaluates 
whether each part has been addressed thoroughly: Does the story 
expand understandings of places and the impact of design in the 
production of difference and marginalization? Do the words and 
images complement each other to tell the story? Does the story 
expose the cultural, political, religious, and historical ramifications 
of places? Does the story have a message that is clearly articulated 
and communicated? Are the analysis and the questions asked 
sophisticated and grounded in the readings and class discussion? 
Is the place discussed in a way that is understood holistically—
location, exterior, size, interior spaces, spatial layout, color palette, 
décor, uses of spaces, other characteristics, such as lighting, 
furniture, materials, etc? “Organization” evaluates if information is 
easy to find, from student names to a title that communicates the 
story’s message and how the storyline flows from one idea to the 
next. “Appearance” evaluates the quality of the written word, film 
images, or other means of presentation employed, including sound 
tracking. “Content” looks at whether the information presented 
relates to the focus of the course: Does it move beyond 
stereotyping? Does it capture contradictions and tensions? Does it 
add to knowledge about interiors’ influence on meaning-making 
processes? And lastly, “Quality” rates the overall quality of the 
work: Is the story line engaging and powerful? Does it fill a need in 
the community by providing a voice to a story that is little known? 

 
Credits: 3 
 
References: The course meets weekly for three hours to enable time for 

expansive thinking processes and reflections on the readings and 
questions asked. The course’s introduction explores the difference 
between a global citizen and a global soul, using Kwame Anthony 
Appiah’s (2006) Cosmopolitanism and Pico Iyer’s (2002) The 
Global Soul. These reflections prepare students for an introspection 
that can begin to transfer awareness from the “I” and the “You” to 
the “We.” The following two class sessions tackle the notions of 
culture and identity with Renato Rosaldo’s (1989) Culture & Truth 
and Stuart Hall’s (2000) Cultural Identity and Diaspora. The goal 
here is to expose the nuances behind both terms and how their 
complexity is loaded with questions rather than answers that 



warrant an investigation of how culture and identity are produced 
rather than what they are (see attached Examples).  

 
Toward the middle of the semester, we have an interim review for 
the digital stories to give students feedback on their storyline, 
interviews, imagery, and the stories’ overall point. Martin 
Heidegger’s (1977) What Calls for Thinking? is the reading that 
week to push students toward a focus that is engaging and gets 
viewers to consider issues they may not have examined before. 
The following weeks zoom into particular building types and how 
they relate to questions around the production of difference and 
inequality. These include for residential environments Ellen Pader’s 
(1993) Spatiality and Social Change and for retail, Gregory 
Marinic’s (2016) paper on Internal Appropriations published in the 
Journal of Interior Design.  

 
The required course readings are supplemented by each team’s 
literature review, which enables students to learn more about the 
group they are studying and the particular building type / 
neighborhood they are focusing on. 

 
Documentation: Attached 
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Design and Globalization  
 

SEMESTER-LONG PROJECT -  team project (4 students per team) 

The purpose of this assignment is to explore how place, culture, and identity intersect and 

identify ways by which design can be used to create healthy and connected communities 

in which everyone can thrive. This will be accomplished in two parts. 

a) PART A - RESEARCH: The research part will be shared through a digital story 

in three steps: 

1. Literature review: The review of the literature familiarizes you with places 

and their meaning as well as gives you background on the history and 

issues faced by the group you are focusing on. 

2. Community engagement: Going out into the community helps you to 

better understand the role of places in the lives of community members. 

You will accomplish this via observation and interviews. 

3. Digital Story: The Digital Story synthesizes your research findings in a 

way that is easy and appealing to share. We use digital stories instead of 

say, a powerpoint presentation or a paper as a way to learn alternative 

means of representation and idea sharing.  All digital stories are part of the 

Mapping Resilience Project: z.umn.edu/MappingResilienceProject 

 

b) PART B - Design Intervention: You identify ways by which design can be used as 

a medium to address issues uncovered above. 

 

Below, I elaborate in more detail on all the parts. 

 

PART A: RESEARCH - DIGITAL STORY  

To accomplish Part A of the Semester-Long Project, you will follow these 6 steps, which 

culminate in the production of the Digital Story--the final screening is on Nov. 8.  

 

A1) FAMILIARIZE YOURSELVES WITH THE NOTES AND EVALUATION CRITERIA – 

not graded:  

Read: 

 My notes on How to Approach Digital Storytelling (Canvas Resources) to start to 

think about a plan. You can assign different team members to different sections. 

 The Evaluation Criteria. 

Both of these will help you know what is important, what to focus on, and how to approach 

the project. 

 

A2) FAMILIARIZE YOURSELVES WITH PARALLEL EFFORTS – not graded 

The Digital Story complements parallel efforts in our area to diversify perspectives being 

shared:  

 Efforts such as [organization’s name removed for blind review] are trying to 

position the state for a successful and vibrant future.  

 Immigrant Stories: The [university name removed for blind review] hosts 

Immigrant Stories, which works with recent immigrants and their children to 

collect, share, and preserve their own unique stories. These stories are personal 

http://z.umn.edu/MappingResilienceProject
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narratives told by the individual in their own voice.  For more info see: [resources 

name removed for blind review] 

 The Mapping Resilience Project: All the digital stories produced in Design and 

Globalization are shared via this web app. This is a way to collectively share stories 

from diverse members of our community and present a different view of our city. 

z.umn.edu/MappingResilienceProject 
 

A3) DECIDE ON YOUR FOCUS – not graded but APPROVAL is needed by SEPT. 20. 

As the course focuses on exploring the role of design in the production of marginalization 

and inequality, the focus of the Semester-Long Project should be the places diverse groups 

inhabit. To accomplish that, you need to select a place and a group. 

 

Place: Any place can be the setting studied—from neighborhoods such as the area around 

Lake street to ethnic markets, restaurants, community centers, religious sites, hair salons, 

museums, childcare centers, schools, etc. 

 

Group: Preference should be given to immigrant and minority groups in our area. New 

immigrant groups include but are not limited to: Hmong; Somalis; Africans, such as 

Nigerians; Tibetans; Indians; Arabs; Mexicans/Latinos, and Iranians. Older immigrant 

groups such as Russians, Greeks, Germans, etc. could also be studied. Minority groups 

include African Americans and Native Americans. As there is variation within each 

cultural group, depending on nationality, clans, origins (rural versus urban), ethnicity, race, 

religion, history, income, etc, you will have to be specific about which group you are 

studying and responding to.   

 

Feel free to make the case for other groups that experience stereotype, marginalization, and 

inequality to be the focus of your Semester-Long Project.  

 

* Assign a team member to email me to get approval for the chosen focus—CC all team 

members in the email. The earlier you do this, the more time you will have to devote to the 

Annotated Bibliography. 

 

A4) ANNOTATED PRELIMINARY READING LIST – graded – DUE SEPT. 27 

This first graded assignment begins the Research part that prepares you for the Digital 

Story you will be creating. By reading about what you plan to focus on, you will be more 

sophisticated in the way you approach your topic and engage in the community.  

a) Begin this assignment with a short paragraph on the place and group you have 

chosen to study and why—what intrigued you about this place and group? 

b) List the preliminary list of readings you plan to do for your project. Remember that 

the list must be ANNOTATED, that is, a brief summary of what you found useful 

must be included for each reference: 

a. Place: Five readings that enhance your understanding of the place you 

chose. Say you chose Mercado Central. Readings can be: 

i. Specific: Info on Mercado Central’s location and area, historical 

overview of the building, census data on the neighborhood, etc.  

ii. Overall: Literature that explores the role of markets in adjustment, 

adaptation, and well-being. 

 

z.umn.edu/MappingResilienceProject
http://z.umn.edu/MappingResilienceProject
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b. Group: Five readings with information on the group you have chosen to 

study: historical background; information on the country of origin of the 

group you are studying; articles on the group’s traditions, religion, 

architecture, dress, language, music, etc; and issues tied to marginalization 

and disparities faced by the group in the present.   

These TEN sources must be from scholarly books or academic journals or credible 

sources like the census. These can be accessed from our library system. For help, 

speak with a librarian at any of our libraries. Internet lay sources, such as magazines 

and news reports, are beyond the ten required. You can always find info in a 

magazine and then go to the original study and cite that one. 

c) Include a 100-word summary of what you have learned from this literature review, 

what intrigues you, and what you feel you want to work on. 

d) Last, list each partner’s strengths and weaknesses and what each plans to contribute 

to the overall project. 

 

Note: APA referencing must be used correctly throughout the paper—both when 

cited the text and in the reference list. See this for how to cite using APA:  

http://owl.english.purdue.edu/owl/resource/560/01/. Also see the Reading List at 

the end of the syllabus. 

 

* USE 12 POINT FONT, DOUBLESPACE, AND 1” MARGINS. Make sure the list is 

organized to make it easy to decipher if requirements are met, for example if five references 

for place and five for a group have been included. 

 

A5) STORYLINE – not graded – feedback only – WILL BE SHARED Oct. 18 

Oct. 18 is a critical day for the project. We start the session with a reading on thinking by 

German philosopher Heidegger. With awareness on “what calls on us to think,” we focus 

the second part of the session on critiquing our story outline. To prepare: 

a) Read my notes on digital storytelling (Canvas Resources) as well as the 

Evaluation Criteria to familiarize yourself with what we are looking for and what 

is important in grading. 

b) Start to plan out your story: 

a. What did you learn from the literature review and from the community 

engagement?  

b. What is the point of your story? What message does it try to convey? Can 

you communicate this message in one sentence—think “elevator speech.” 

c. Do the title and subsequent frames/shot reinforce that message without 

fatiguing the viewer? 

d. Which of the class readings or pieces from the literature review informed 

your story’s message and how? Elements of the class discussions that 

changed your approach? You will need to show evidence of sophistication 

in the questions you ask in your story and overall approach and this can be 

demonstrated through reference to class readings/discussion.  

e. How will you convey the story’s message? What kind of footage do you 

need, what kind of media (e.g., live action video camera footage, news clips, 

footage from movies, music, etc.)? What images do you need? What kind 

of interviews? 

http://owl.english.purdue.edu/owl/resource/560/01/
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f. Will you use voice-over narration to tell your story? Will you use written 

text? Other? What kind of voice do you want the narrator to have? 

g. Who will do what from the team? 

h. How will you accomplish your goals within the timeline? 

 

A6) DIGITAL STORY – graded – DUE FOR SCREENING NOV. 8 

The above efforts will culminate in the Digital Story, which immerses you in the landscape 

of [city name removed for blind review], thereby meeting the course’s objectives of raising 

cultural awareness and fostering critical thinking as well as the Liberal Education 

Requirements for Theme “Diversity and Social Justice in the United States.”  

 

Your film should be between 3-5min. All films should be uploaded to YouTube through 

your university accounts, initially with limited access for just the instructor. Once approved 

and all permissions have been cleared, we will share them more broadly on The Mapping 

Resilience Project web site. 

 
Here are directions for how to give credits in the digital story: 

1) CREDITS: At end of video include: 

 

 Your names: 

 Instructor:  

 Course: Fall 2019, Design and Globalization 

 Interviewees: List people who spoke to you (and for whom you have permission). 

 Place: Include name and addresses of places you featured. 

 

2) CITATIONS: At the end of the video, include a list with all the sources you used. They 

can be images, video clips, sources from your annotated bibliography, etc.  

 

3) IN-VIDEO CITATIONS: Make sure that you give credit to work that is NOT your own 

in the actual video. If you do not, this will fall under plagiarism. On the clips, images, 

quotes, interviews, etc include the source. This can be the name of the interviewee, the 

place where you got the video/images from, etc. 
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Design and Globalization  
 

Evaluation criteria 

 

The grading of the assignments will be based on the following six criteria, each of which 

targets a separate aspect of the assignments. Following is an elaboration on each of the 

assignments and expectations. More elaboration will be provided as needed: 

 

Completeness 

Each assignment has several parts that must be addressed.  This criterion evaluates whether 

all the required parts have been completed. For example: 

 Class participation: Did the student miss 3 or more sessions? Is the student tardy in 

attendance? Do the students’ comments demonstrate reliance on the readings or are 

they grounded in “I think……….” 

 

Comprehensiveness 

This criterion evaluates whether each part has been addressed thoroughly and in enough 

depth to foster understanding. The number, depth, and breath of issues discussed along 

with the relevance of questions asked are indications of students’ attempts to meet the 

objectives of this course.  

 Annotated Bibliography: Do the materials cited uncover a variety of issues and 

topics or are they repetitive? Are BOTH place and group covered in a way that 

allows for a deeper understanding? For example, do readings for the place tackle 

things like location, historical overview, census data on the neighborhood along 

with information on how the place relates to the creation of healthy and connected 

communities? Do readings on the group refer to historical background, information 

on the country of origin of the group you are studying; articles on the group’s 

traditions, religion, architecture, dress, language, music, etc; and issues tied to 

marginalization and disparities faced by the group in the present? 

 Digital Story: Does the story expand understandings of places and the impact of 

design? Do the words and images complement each other to tell the story? Does 

the story expose the cultural, political, religious, and historical ramifications of 

places? Does the story have a message that is clearly articulated and 

communicated? Are the analysis and the questions asked sophisticated and 

grounded in the readings and class discussion? Is the place discussed in a way that 

is understood holistically—location, exterior, size, interior spaces, spatial layout, 

color palette, décor, uses of spaces, other characteristics, such as lighting, furniture, 

materials, etc? Are issues faced by the group highlighted in the Digital Story easy 

to understand and clearly communicated?  

 Design Intervention: Is the work indicative of a team effort? How far were the 

design and ideas/explorations pushed? Have alternative solutions been explored? 

Which parameters have been considered and which have not? How feasible is the 

proposed solution? What are the steps needed for its implementation? Is the 

solution documented in a way that is comprehensible—how, when, where, by 

whom, in what way, will be it used? 

 Commentary: Is the commentary tied to the reading? Does it demonstrate that the 

student critically reflected on the ideas raised and pushed them to the next level?  
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 Class participation: How well does the participation dictate the student’s 

understanding of the readings? How is the participation relevant to discussions and 

depth of critical analysis expected in class? 

 

Organization 

Due to the amount of information that is involved in each assignment, a method of 

organizing the information is mandatory.  

 For all assignments: Are student names easy to find? Are titles used to make it easy 

to figure out which assignment this submission is targeting? Are headings used to 

make it easy to decipher if requirements have been met? Is the required information 

easy to find? Do assignments flow so they can be easily followed? Are credits 

included? 

 

Appearance 

The appearance of the work is also graded, that is, the quality of the written word, film 

images, or other means of presentation employed. Because misspellings signal poor quality 

work, students are encouraged to proofread submissions and use the spell-check tool.  

 For all assignments: Do they follow APA guidelines? Do they look neat and are 

they readable? Are there spelling and grammar concerns? Are images of quality or 

blurry? Is layout appealing in terms of how words and images relate? 

 

Content 

Whether the information presented relates to the focus of the course and the particular 

project you chose to explore will also be a form of evaluation.  For example: 

 Annotated Bibliography: Do the 10 sources cited relate to the course purpose and 

complement each other?   

 Digital Story: Are you going on and on about a topic and not tying that topic back 

to the message of the digital story? Are you elaborating on factors that impact the 

production of “difference”? Are you just showing us images without an analysis 

that synthesizes what you have learned in class? Do you move beyond 

stereotyping? Do the stories capture contradictions and tensions or do they shy 

away from difficult questions and conversations? Are you using the DIE method to 

push your questions—see Notes? Are you building on the annotated bibliography? 

Are you showing repetitive images and not adding new things as the film rolls or 

are you adding new info? 

 Design Intervention: Are you tying the lessons you have learned from the Digital 

Story to your design idea? How well does the design balance creativity and 

functionality? Does the work account for variability and change? Does it move 

beyond stereotyping? Does it capture complexity and plurality? Does the design 

make a social commentary? Does it respond to an actual issue of concern? 

 Commentary: Is the level of discussion coffee-shop type talk, grounded in “I 

think….” or is it pushing ideas/discussions raised in class and in the reading? Does 

the commentary demonstrate awareness/perception of gray areas/debates within 

ideas or is it black/white? 

 Class participation: Are the comments made relevant to the class, push the 

discussion and add new layers of meaning?   
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Quality 

This criterion rates the overall quality of the work and how it compares to others in the 

class? 

 Annotated Bibliography: Is the reading list comprehensive and grounded in studies 

of interdisciplinary nature?   

 Digital Story: Is the story line engaging and powerful or is it boring and not 

intriguing to watch? Does it fill a need in the community by providing a voice to a 

story that is little known? Are images and narratives used to engage the viewer and 

unravel different facets of the story or are they repetitive? 

 Design Intervention: Where does the overall design intervention stand in terms of 

expectations? Does it respond to a need and is that clearly communicated? 

 Commentary: Does the commentary allow the reader to connect and reflect on an 

issue or issues? Does it move beyond the personal and into the intellectual? Is it 

grounded in the readings and demonstrates thoughtfulness and critical thinking or 

is it simply descriptive? 

 Class Participation: How did the class benefit from you being a part of it? What did 

you contribute? How did you demonstrate your learning process and how you have 

pushed the questions you are asking? 
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MN’s changing demographics

Metropolitan Council (2012). What lies ahead – Population, household, and employment forecasts to 2040. 

Greater MSP report. Available at www.metrocouncil.org. 

Projections show that by 2040, 40% of Minnesota’s population will be 

people of color and much of that growth is expected to come from 

international immigrants. 



As the cultural landscape of 
our cities diversifies, 

so must the ways of 
knowing and engaging 

communities that 

design educators employ



The power of dialogue 

-

A 10 minute conversation helped 

people envision the prejudice 

transgender people face by thinking 

back on the times they might 

have felt injustice 

(Broockman & Kalla, 2016). 



 It can reveal knowledge and insights that could remain hidden 
through conventional approaches.

 It is an alternative mode of representation, one that is flexible 
and adaptable. 

 It allows for the lived experiences of immigrants and minorities 
to be given a voice, exposing differences and biases and 
translating into mediums for dialogues around the role interior 
designers can play in combatting marginalization and inequality.

Digital storytelling

Expand interior design’s historic canon and use the built environment as 
a catalyst for conversations to start



Design and Globalization

The purpose of this course is to unravel concepts such as culture, identity, and 
difference and explore the questions of:

 How are culture, identity, and difference defined and produced? And,

 What role does design play in the production of difference, inequality, and 
marginalization?

Nurturing global citizens
-

Required course in the Interior Design curriculum 



First day of class



Unpacking the concept of culture 

Reading: Rosaldo, R. (1989). Culture & truth – The remaking of social analysis. Boston, MA: Beacon Press.



Identity
“……the journey from ‘I’ to ‘You’, 

from ‘We’ to ‘Them,’ lies at the heart of interaction”
Sanjoy Ganguly, Jana Sanskriti Centre of Theatre of the Oppressed

Reading: Hall, S. (2000). Cultural identity and diaspora.  In Nicholas Mirzoeff, ed.  Diaspora and visual culture –

Representing Africans and Jews, London: Routledge, 21-33. 



Learning through community immersion 

 Semester-long project – teams of 4
 PART A – RESEARCH

 Literature Review
 An interdisciplinary literature review on the history and 

issues faced by a cultural group in our area sets the stage 
for the digital story.

 Urban Exploration Digital Story
 Using interviews with community members, video, 

photography, historical archives, sound, music, graphic 
design, and script writing, students transform into 
storytellers.

 PART B – DESIGN INTERVENTION 
 Development of a design intervention that responds to issues 

raised.

Bringing students and viewers closer to understanding 

the lived experiences of “the other” 

and informing design solutions to problems identified. 



Using interviews with community members, 

video, photography, historical archives, 

sound, music, graphic design, and script 

writing, students transform into storytellers 

who use interdisciplinary theoretical 

frameworks to unravel place-making 

processes.



 Faculty
 Redefine failure

 Training – master class

 Commitment

 Resources
 Library Media Services

 Libraries

 U-Spatial

 Teaching support

What it takes



Challenges

Digital storytelling is a medium for transforming students into global citizens 

 Students learning the technology, struggling with being 
uncomfortable during difficult conversations

 Crafting a storyline
 What does the team want to highlight? Why it matters?

 Faculty need training to move beyond using familiar and 
comfortable tools in the teaching of culture
 Support groups
 Digital Story Master classes



The Mapping Resilience Project

A repository of lived experiences using each year’s digital stories –

Searchable by group and building type

https://umn.maps.arcgis.com/apps/webappviewer/index.html?id=28196f86db2148ab91a1d12e4aae6e20


Searchable by group – See for example, Native American stories



Clicking on the dot allows you to see the group, building type 

and link to the digital story



Searchable by building type – See for example, markets



Examples of digital stories

Building Community at Ascension Place Shelter (4.59 mins)

Fort Snelling - The Native American experience (4 mins)

https://youtu.be/jdO8rYtviXk
https://www.youtube.com/watch?v=BLUkWdKtals&t=18s


Digital storytelling - Benefits

 Students
 Strengthen their confidence in their ability to become leaders who 

problem-solve, have a willingness to listen, and are critical of their own 
perceptions, assumptions, and reactions.

 Instructor

 Assessment of students’ understanding of complexity behind how 
places came to be.
 Do students account for variability and change? Do they move 

beyond stereotyping? Do they capture contradictions and 
tensions? Do the stories expose the political, cultural, religious, 
historical, and ramifications of interiors?

 Community
 Digital stories can be a way to “give back” to diverse communities as 

they can easily be shared.
 Creating a repository of lived experiences through The Mapping 

Resilience Project.   



Thank you for the opportunity to share 
The Mapping Resilience Project with you.
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