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Abstract:    

The studio format is the mainstay of design teaching (Ankerson & Pable, 2008).  Looking for ways to 

relate history to the studio and thus to professional practice, a group project was assigned to a history of 

interiors class to create a Victorian home.  The Victorian period was selected as spanning many different 

styles and less familiar to students promoting research skills.  The project replicated the studio culture 

with four phases covering programming, research, and precedent analysis; concept design; presentation 

drawings and materials boards; and final poster and verbal presentation.  Four students were assigned 

to each group, balancing IDES and non-IDES majors.  Groups could choose their character and select a 

location in London or New York.  A house plan was provided focusing on the drawing room, dining room, 

and library.  Time was allocated in class for critique.  The final poster presentation provided an 

opportunity to practice verbal presentation skills.   

 



Learning Objectives:  

Gather appropriate historical information and research findings to solve a design problem; express ideas 

clearly in written, verbal and graphic communication; practice applying the design process to an 

historical era to strengthen design skills and create a successful scheme; gain more experience with 

sketching, drafting, and rendering; develop team skills. 

 

Criteria:    

Part 1 Program Report and Precedent Studies:  Client profile was well documented through historical 

analysis; research was done into contextual site and background; Problem Statement was written well; 

precedent studies demonstrated a thorough reasoned analysis. 

Part 2 Concept Statement and Board: Concept was well written using interior design language; materials 

and images were appropriate to the concept; board is graphically appealing 

Part 3 Final Presentation plan; 2 perspectives/axonometrics; 2 window treatments; 3 materials boards:  

All design decisions have been justified; design meets the needs of the client; plans and details have 

been developed for the spaces; selection and specification of all materials, finishes, FF& E has been 

explored and completed; design is analyzed, developed, and taken to the most creative level possible; 

quality of visual representation. 

Part 4 Poster and verbal presentation:  Verbal presentation provides justifications that relate to both the 

program and how the design has been translated; concise, clear verbal comments; quality of visual 

representation of the poster. 

 

Process:   

32 students were divided into groups of four.  The instructor selected the groups to ensure that non-

IDES majors were spread throughout the groups, generally each group having one non-IDES major.   

Students were given an overview of the project and timeline early in the semester.  The timeline 

included due dates and the date each part of the project would be discussed in depth.  To introduce 

each part of the project, the instructor delivered a slide presentation providing more depth and 

examples.  This was especially necessary for around a quarter of the class who were non-IDES majors 

unfamiliar with the interior design process.   

 



Before the students embarked on the project they were given several class exercises to do suggesting 

how to work in groups such as a Strengths Identifier, Project Planning Documents, and a Project Task 

List.  These were resources provided by the University.  Groups were encouraged to play to the 

strengths of each team member, for example, that non-IDES majors many not be adept at rendering but 

might be very good at written or verbal presentation.  Some class time was also allocated for group 

work and instructor critique throughout the semester.    

 
Presentation  
Method:   

Part 1: Written, visual and informal presentation 

Part 2: Written, visual, and informal presentation 

Part 3: Written and visual 

Part 4: Visual and formal presentation 

 
 
Evaluation:   

Groups received grading and feedback  after each part of the project.   

The instructor was able to monitor progress during class critique time, including how the groups were 

working as a team.  Groups were also encouraged to raise any issues with the instructor as the project 

progressed.  Two groups raised issues about an individual in their group not contributing and this was 

addressed, firstly, by encouraging other members to approach the individual and, secondly, by the 

instructor.  The instructor advised the individuals they would not receive credit for the part of the 

assignment they had not worked on.  Interestingly one was an IDES major and one was not.  Generally 

the non-IDES majors worked well in the groups and brought something extra to the project.   Towards 

the end of the project group members were given the opportunity to evaluate their own and their group 

members’ performance using a teamwork reflection approach.   

 
 
Credits:   4 credit class 

 
References:  Ankerson, K. S., & Pable, J. (2008). Interior design: Practical strategies for 

teaching and learning. New York, NY: Fairchild Books. 

 



Documentation:  
Victorian Home - Project Assignment 
Victorian Home – Pt 1 Project Details 
Victorian Home – Pt 2 Project Details 
Victorian Home – Pt 3 Project Details 
Victorian Home – Pt 4 Project Details 
Victorian Home – House Plan 
Victorian Home - Grading Criteria 
Victorian Home – Teamwork Reflection Paper 
Victorian Home - Part 2 Example 
Victorian Home - Part 3 Example 
Victorian Home - Part 3 Example Window Treatments 
Victorian Home - Part 4 Example 
 
NB Some potentially copyrightable images have been obscured – a cautionary tale to  
encourage students to use non-copyright sources if you intend to publish!   


