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CAMstudio: Developing a Digital Fabrication Facility for Interior Design Education 
 
Jonathon R. Anderson, University of North Carolina Greensboro 
 
 
The ever present role of the interior designer is dynamically changing due to 
advancements in technology and software.  Interior designers are now able to use 
powerful software packages and digital fabrication tools to design and realize spaces, 
surfaces, furniture and artifacts that were once considered too complex or un-buildable 
(Iwamoto, 2009).  This technology driven process needs a physical place, a common 
ground, which allows interior designers to engage in the process of digital design, 
material explorations, and realization of full scale productions though digital fabrication 
technologies.   
 
This paper explores the creation of an experimental studio space which is focused on 
digital fabrication and the benefits of integrating this technology with the current 
curriculum of interior design.  The Computer.Aided.Making studio (CAMstudio) was 
developed to be a common ground that facilitated interactions between analogue and 
digital processes, provide a place to experiment, and expose interior design students to 
digital fabrication machines and techniques. The studio is an interdisciplinary 
environment where both academics and design entrepreneurs come together to utilize 
digital fabrication to prototype, simulate, and realize digital designs in the physical realm. 
CAMstudio is a 1200 square foot state of the art facility includes a 4’x2’ laser cutter, 3D 
printer, vacuum former, mounting hot press, robotic arm, 8’x5’ computer numeric 
controlled (CNC) 4-axis mill, and desktop CNC 3-axis mill. 
 
Over the past year, the CAMstudio has allowed for a new craft of model building and full 
scale prototyping in interior design to emerge, a digital craft (oxman, 2008) where 
designing meets rapid prototyping and high tech machinery. This common ground 
between design and fabricators is made possible by students learning to speak the 
computing language of fabricators and developing a unique skill set which promotes and 
utilizes technology.  The CAMstudio is a place where students are not only challenged 
but learn to challenge the design, production, and end-product of any interior space.   

At the CAMstudio students are able to realize the digital world as tangible objects by 
converging computer-aided-design (CAD) with computer-aided-manufacturing (CAM) 
technology.  This paper uses several students and faculty projects to explain the 
limitations and uses of each machine in the CAMstudio as it relates to the field of interior 
design. Furthermore, this paper discusses the successes and difficulties of developing a 
studio of such complex nature into a curriculum where students have to quickly gain the 
computational skills needed to produce work using this technology. The marriage of 
design and fabrication allows interior designers to continue pushing the boundaries of 
technology and software, where the role of the educator is to facilitate their needs not 
only in the digital realm but in the physical realm. 
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Consumer Input from Baby Boomers Utilizing Scale Models  
For a Better Understanding of Elderly Living Units 
 
Sharon E. Becker, East Tennessee State University 
 
 
By 2050, an estimated 1.5 billion people age 65 and older will comprise 20% of the 
world’s population. Increased elderly population will affect increased need for specialized 
elderly care environments. These environments should embrace the individual, “be 
designed to…promote health and wellness, enhance the abilities of older adults, and 
encourage social interaction with friends, families, [and] staff” (Noel, 1995-1996). Elderly 
environments should also be able to evolve architecturally and technologically to the 
increasing physical and mental needs of the occupant (Mason, 2006). Finally, volatility of 
our world economy will necessitate accessibility to multiple socioeconomic levels to make 
Marsden’s (1999) ideas on humanistic design a reality.  
 
Marsden (2005) recognized a need for research on personal elderly living units in his 
research on elderly public environments. Personal living units are defined as spaces 
containing bedrooms, bathrooms, and other supportive spaces. This study pursues data 
on elderly living units by querying the largest consumer elderly population recorded, baby 
boomers, through the use of surveys and participant creation of scale models. 
 
Baby boomers, with a preference for those with elderly care experience, are the chosen 
population due to their past and present experiences with the elderly health care system. 
They have experienced the failures of the nursing home system, and have also 
witnessed the power of consumer demand resulting in current assisted living facilities 
(Marsden, 2005). Those who have cared for elderly know the space parameters required 
to facilitate the elder and their caregiver. Lastly, baby boomers have a unique perspective 
on technology.  Maturing as it has, boomers have cumulatively incorporated technology 
into their lives and spaces. Their opinions on elderly living units and technology will 
create a new standard model of care. 
 
Scale models are the chosen method based on Delong’s 1976 research results of scaled 
environments having consistent human behavioral correlations to full-size environments 
and also due to participant’s ability to create accurate scaled representations of full-scale 
environments. Scale models are desirable because participants do not require training to 
assemble, disassemble, and revise environments. Lastly, models instantly portray three-
dimension space, the very dimension in which laymen perceive, relate to most easily, and 
experience space. 
 
As they build, the participant imagines themselves as an elderly person in need of 
assistance with activities of daily living such as meal preparation, housework, bathing, 
and dressing. With pre-made model pieces, the participant creates three living units 
adaptable to their increasing needs and also providing navigation room for themselves 
and a caregiver. Recognizing an economically required range of price points, the three 
environments consist of a bedroom unit with a shared bathroom, an efficiency or studio 
unit, and a one bedroom unit. Pre-made model pieces include walls and doors, furniture, 
cabinets, and equipment. 
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This paper discusses the preliminary data of the scale model study and surveys 
conducted with nine participants. Results from the study include, but are not limited to, 
types and square footages of spaces, room or space adjacencies, types and placement 
of furniture, evaluation of privacy and territoriality using proxemic spatial zones and 
technological requirements. 
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Defining Meaningful Categories of the Body of Knowledge 

Cynthia Bertoia, Brenau University 
LaJuana Gill, Brenau University 
 
 
The post-modern understanding and practice of interior design stands upon a foundation 
articulated by Sherrill Whiton. He felt that original designs could only come from logical 
reasoning based on the principles of design and common sense (1951, p. vii).  He 
articulated what he believed to be the BoK for his time.  
 
Almost sixty years have transpired from these words, yet the quest to define the BoK is 
as relevant now as it was then.  The clarion call to be well versed in culture and science 
is echoed today with the acknowledgement that design requires a multi-disciplinary, inter-
disciplinary and trans-disciplinary integration to problem solving (Dohr, 2010; Marshall-
Baker, 2010; Rhoads, 2010).  On this, professionals have reached consensus.  Where 
professionals depart from consensus is how to define the BoK and whether to do so or 
not.   
 
The BoK is a process not a product.  There is intrinsic value in participating in the 
process of articulating the BOK and participating in the conversation of how to form the 
BoK (Marshall-Baker, 2010).  Because we live in a post-modern world, this process will 
not be linear as with Modern thought (Mendoza, 2009).    
 
What is unique to the interior designer is what Whiton termed the “ability to analyze, 
reason, and judge human affairs” (1951, p. vii). This separates the profession from 
architecture.   
   
Over an eighteen-month period, Martin and Guerin attempted to define the BoK for the 
interior design profession. They constructed the BoK based on a perception of what 
interior designers know, not the skills needed or tasks that are performed (2006, p. viii). 
 
Marshall-Baker argues that the BoK proposed by Martin and Guerin reflects the 
fundamentals of interior design practice, not the full breadth and depth of knowledge. 
Further, nothing in the knowledge areas are specific to interior design (2010, p. 101).   
 
 
Proposed BoK Categories  

This proposal approaches the BoK from the opposite direction, beginning with 
foundational knowledge, working through design processes and design specialties, to 
more specific knowledge categories to the knowledge requirements of highly specialized 
interior designers.  This approach focuses on what interior designers do, and does not 
attempt to limit the BoK to what they know at a given point in time.   
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Foundation Knowledge- the study and understanding of fundamental concepts that 
include knowledge from art and science.   
 
Process Knowledge - knowledge supporting design activities throughout the design 
process.  
 
Design Specialties Knowledge- knowledge that is specific to the design specialty.   
 
Special Considerations Knowledge-special needs and concerns of clients- historic 
preservation, sustainable design, universal design, or cross-cultural design. 
 
Micro-Specialties Knowledge- specific expertise across design specialties, or a 
particular focus.   
 
Education and Research Knowledge- specifically related to educating other designers.   
 
 
Conclusion 
Constructing the BoK will continue to be a process.  Just as the profession stands on the 
shoulders of modernists like Whiton, the future of the profession will stand on the 
shoulders of post-modern educators and experienced designers who participate in the 
valuable process of articulating the BoK and contribute to its expansion. 
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Community Partnerships that make a Difference 
 
Michelle Cleverdon, Radford University 
Ashleigh Wilson,  Radford University 
Lauren Payne, Radford University 
Joan Dickinson, Radford University 
 
 
“At no time in our history has the need been greater for connecting the work of the 
academy to the social and environmental challenges beyond campus” (Boyer, 1990, p. 
xii). 
 
Incorporating community service into the interior design curriculum has become 
increasingly important. As noted by CIDA, Standard 2 (c) states, “students must 
understand how design needs may vary for a range of socio-economic stakeholders,” 
and Standard 4 (j) states that “interior design programs provide exposure to the role and 
value of public and community service” (CIDA, 2011). In response, a number of 
presentations at IDEC have illustrated how programs have included service learning 
within their curriculum. Often service comes as a design opportunity such as a local state 
park restaurant (Brickley, 2010), the renovation of an elementary school (Kendall & 
Moody, 2010), or a church (Belk, 2009). At our university, we have also exposed our 
students to “real-world” projects through the renovation of a dance studio, visitor’s center, 
and guitar-retail store to name a few. While these projects provide benefits to students 
such as interacting with clients, collaborating with design professionals, and giving real-
life projects, there are some disadvantages. According to Belk (2009), “The client and 
end user received free design ideas…” (p. 82). Indeed, allowing students to work on 
projects of this nature provides design services at no cost and takes business away from 
practitioners. More importantly, are these projects truly helping those who have 
experienced hardship? The purpose of this presentation is to present a project completed 
by our ASID student chapter in an area that historically has high levels of poverty (see 
Table 1). Beginning in fall, 2010, our service for Ms. Mary Ann Oliver began (see Table 2 
and Figures 1-10). Ms. Oliver, who is elderly and disabled, had her home ruined by her 
drug-addicted daughter.  
 
The impact of this project was significant. Many students in the organization had never 
worked with individuals who fall below the poverty line. The students witnessed drug 
paraphernalia, a home that was destroyed, and learned to use social skills when dealing 
with individuals who come from a different socio-economic status and education level. 
The students also gained experience in home repairs and renovation which involved: 
prepping walls for painting, spackling, prepping floors, measuring, installation of sheet 
vinyl and carpet, window repair, and installation of window treatments. Most importantly, 
the students were able to help someone who was destitute and who could not afford to 
pay for their work.  
 
While this service project did not involve traditional design work, it exposed students to 
the extreme poverty found in a neighboring community and gave them increased 
appreciation for the work of trade professions. As noted by Boyer (1990), “The aim of 
education is not only to prepare students for productive careers, but also enable them to 
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live lives of dignity and purpose; not only to generate new knowledge, but to channel that 
knowledge to humane ends and to help shape a citizenry that can promote the public 
good” (p. 78).  
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Table 1 Poverty Levels in the State of Virginia 
 
Location    % of Residents Living in Poverty     
Montgomery County  21.8% 
State of Virginia   10.5% 
 
Location    % with Income below the Poverty Line   
Montgomery County  23.2% 
State of Virginia    9.6% 
 
Location    % with Income below 50% of the Poverty Line  
Montgomery County  12.6% 
State of Virginia     4.3%           
Note: 2009 Data from www.city-data.com  
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Table 2 Description of Work and Project 
 
Date  Description of Work          
9/2010 Brainstorming on service project possibilities occurred between the faculty 

advisor and president of ASID. Contact with PRAYS (Presbyterians at Your 
Service) to determine the availability of a project.  

 
9/2010 ASID Kick-off meeting with Virginia State President. Project was presented 

to the student organization which approved committed service for the 2010 
- 2011 academic year.          
   

10/9/2010 Cleaning of the home began. This was a huge undertaking and 
involved over 57 trash bags that were taken to Goodwill or the dump. 

 
11/13/2010 Continued cleaning of the home. Carpet was removed in the 

bedrooms and living room. Included the removal of tack strips.  
 
11/19/2010 Continued cleaning of the home including the kitchen and bathrooms.  
 
12/5/2010 Painting of bedrooms and living room. All walls were prepped for 

painting (spackled and cleaned). Flooring removal continued. 
 
12/11/2010 Painting of bedrooms, living room, and kitchen continued. Existing 

kitchen floor was removed and sheet vinyl was installed. Carpet in 
kitchen was removed and floor was painted. Continued cleaning of 
kitchen. Carpet was installed in the living room. 

 
2/14/2011 ASID Bake Sale held. Money was raised in order to purchase windows 

and window treatments for the home.  
 
3/5/2011 Transition strips were installed between different flooring materials. 

Acquired furniture was moved and brought to Mary Ann’s. Windows 
were measured for new windows and window treatments. Window 
treatments and rods were purchased. 

 
3/2011 Window treatments were installed.  
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Table 3 Goals, Objectives, and Project Outcomes 
 
Goals     Objectives and Project Outcomes    
To increase ASID involvement In the past, ASID had participated in service projects,  
in community-oriented service  but these projects were not seen as helping those  
for the 2010-2011 year.   who truly are in need. For the 2009-2010 year, ASID  

helped Sinkland Farms located in Christiansburg, VA with the 
display of their Halloween decorations through small 
vignettes designed throughout the farm. While this service 
project was beneficial to the students, the organization 
wanted to participate in an endeavor that would greatly 
impact the organization and community as a whole. This 
organization wanted to make a difference for someone who 
really needed the help.  

 
To provide a community service In keeping with ASID’s national mission and vision,  
project that would impart   Mary Ann’s house provided: knowledge and hands-on    
indispensable knowledge,   experience in home maintenance and installation.  
experience, and    Many of our students had never been involved in 
relationships.  flooring removal and installation or painting and prep work. 

This experience gave students an appreciation for the trades 
involved in the design profession. Communication skills and 
relationships between Mary Ann and the students were 
developed and students gained knowledge in working with 
individuals who are from a different socio-economic class. A 
long-standing relationship was developed with PRAYS, and 
ASID will collaborate with this group on a new project for next 
year.  
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Figure 1. Drug paraphernalia 

Figure 2. Bedroom at MaryAnn’s 
house 

	  	  
Figure 4. Bathroom with animal 
waste 

Figure 5. Bedroom 

	  
Figure 3. Living room 
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Figure 6. Installing vinyl floor Figure 7. Measuring vinyl 
floor 

Figure 8. Removing carpet 
from kitchen and painting 

Figure 9. Group of ASID students 
working on Mary Ann’s house 

	  

Figure 10. Renovated bedroom 
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Learning Places as Common Ground 
 
Catherine Dowling, Ryerson University 
 
Abstract not available.  
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Effects of Different Seating Arrangements in College and University Computer Lab 
Classrooms On Student Learning, Teaching Style, and Classroom Appraisal 
 
Jessica Etheredge, University of Tennessee at Chattanooga 
 
 
Architects, designers, and facility planners are under both societal and academic 
pressure to design and build university classrooms that support rapidly emerging 
“technological learning environments” (Carlson, 2002; Kettinger, 1991; Zandvliet and 
Straker, 2001).  Additionally, technology-rich environments affect both the process of 
exploration and the teaching style or presentation of the content (Cohen, 1997).  A less 
understood component of information technology (IT) classrooms is the physical design 
of the seating, desks, computer placement, and arrangement of space.  
 
For the purpose of this study, the physical arrangement of workstations, seating, and 
equipment in computer lab classrooms and its effect on the social and physical settings 
of the classrooms were investigated.  The literature suggests that IT encourages students 
to “learn by doing” and therefore affects student learning and teaching style within the 
technology-rich classroom environment.  Zandvliet and Straker (2001) believe that the 
physical design of the seating, computer placement, and arrangement of space is often 
overlooked when IT is integrated into classrooms.  However, no current research was 
found to support whether or not the physical design of college and university computer 
lab classrooms affects student learning, teaching style, and student and teacher 
appraisal of the classroom. 
 
This study compared two differently arranged computer lab classrooms on a college 
campus.  One computer lab classroom was configured in straight rows with a center aisle 
(Figure 1), while the other computer lab classroom was arranged in pods shaped like a 
cross with a computer at each end of the desk (Figure 2).  Workstations and room 
arrangements were evaluated using measurements of the physical settings from the 
Computerized Classroom Environment Inventory (CCEI) instrument (Zandvliet and 
Straker, 2001).  A survey was conducted with 72 students and 5 teachers to appraise 
both the social and physical classroom settings.   
 
The CCEI (Appendix A) measures revealed deficiencies in the Computer, Workspace, 
and Visual environments in the straight row computer lab classroom.  Deficiencies in 
these environments included stationary chairs as opposed to chairs with casters, 
nonadjustable chairs and monitor screens, and poor fluorescent lighting.  The pod-
arranged computer lab classroom only had a deficiency in the Computer workstation 
environment due to the nonadjustable monitor screen.  Observations and student/teacher 
survey responses revealed that the students in the straight row computer lab classroom 
were off-task more often, had fewer student-to-teacher interactions, helped other 
students more often, and were distracted more often than the students in the pod 
arrangement.  The frequency of student-to-student and student-to-teacher interactions 
indicated that the pod arrangement supported more collaboration than the straight row 
classroom.  Nevertheless, over half of the students in both computer labs “liked” their 
classroom. 
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Further research is required to clarify the interactions between students and teachers in 
University IT classrooms.  This study recommends that designers of IT classrooms (1), 
first, identify social intentions of the users and (2), second, design facilities to support 
student learning and teaching styles with appropriate equipment, furniture, and physical 
layout. 
 
 

                       
 
Figure 1:    Computer Lab Classroom     Figure 2:    Computer Lab Classroom Pods 

   Straight Row with Center Aisle  
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Appendix A 
Computer Classroom Environment Inventory (CCEI)  
Location: Class size: No. of computers:  

For each statement below, the observer will tick each condition noted to be true with 
actual measures recorded on the attached worksheets (see reverse).Where multiple 
criteria exist, all must be true for the statement to be scored true. The maximum score for 
each domain total below is five.  
 
Tick if true:  

Workspace environment  
• Adequate workspace exists for the placement of notebooks and other resources  
• Screen depth (front of screen to table edge) located within the range of 500-750  
mm  
• Chair has adjustable height and back support and is set on moveable (rolling)  
castors  
• Keyboard height (floor to home row) is adjustable within a min. range of 700-  
850 mm  
• Screen height (screen centre above floor) is adjustable within a range of 900-  
1150 mm  

Total score:  

Computer environment  
• Inclination of the viewing monitor is adjustable (within 88° - 105° from the  
horizontal)  
• Keyboard height (home row to desk level) is adjustable within a range of 100-  
260 mm  
• Operating system utilizes a graphical interface with icons rather than teletype  
inputs  
• System uses a colour display monitor with adjustable brightness and contrast  
contols  
• Computer software uses a reverse display (dark text on a light or neutral  
background)  

Total score:  

Visual environment  
• Glare controlled through the use of screens, indirect lighting or equipment  
positioning  
• Good light quality with natural or indirect lighting sources (full spectrum  
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preferred)  
• Excessive contrast of work surfaces are contolled through the use of neutral  
finishes  
• Illumination levels (measured on the horizontal plane ) fall in the range of 500-  
750 lux  
• Luminance of surrounding surfaces is maintained within 10-100% of  
illumination  

Total score:  

Spatial environment  
• Adequate space exists for easy movement among workstations, resources and  
exits  
• The number of students in the classroom does not normally exceed thirty  
students  
• Resource areas are of sufficient size to display or store neccessary learning  
materials  
• Overall finishing of room walls, flooring etc. is in light coloured or neutral tones  
• The aisle width between desks or benches falls within the desire range of 152-  
183 cms  

Total score: 
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Collaboration, Global Citizenship, and Open Space 
Hannah Rose Mendoza, University of North Carolina Greensboro 
Thomas Matyók, University of North Carolina Greensboro 
Anna K. Will, University of North Carolina Greensboro 
 

University graduates preparing to enter the global marketplace require an education that 
prepares them for the complexity of a society that has moved beyond networked to fluid. 
The speed of interactions is as fast as electrons, circumstances of employment are highly 
mutable, and relationships are not bound by time, space, or cultural norms. While global 
interactions are a vital part of creating educated and engaged global citizens, current 
models often focus on “exposure” at the expense of immersion. The idea that physical 
proximity alone creates positive relationships is a myth, as demonstrated by the results of 
desegregation in the US or the Israeli-Palestinian conflict. 

The Global Studio Project is a student driven initiative that began to design a primary 
school for children in the village of Kyekyewere, Ghana. The university’s formalized 
systems were not agile enough to accommodate the activities necessary for this 
undertaking; so the students made them. The students partnered with the Ghanaian 
Rescue Aid Foundation (RAF) and worked with local communities and experts both in our 
area and in Ghana. Although design work took place in one particular studio, students 
across years and majors worked together according to their strengths to raise $60,000 in 
funds and supplies. Then, a group of 16 students travelled with their professor, not as 
part of study abroad, but independently to meet the members of RAF face-to-face and to 
work on the site.  

The World Peace Network (WPN) was created to build a better future as well, although in 
the architecture of networks. Peace and conflict workers must be citizens of the world. 
This requires internationally literate scholars and practitioners and knowledge of the 
connections to be made. Students at our university volunteered to begin creating such a 
network and are now working alongside students in Switzerland, Niger, Cameroon, and 
beyond to jointly build a location for these connections across space and time. 

These two case studies represent opportunities in process, undertaken utilizing Open 
Space Theory (OST) to push the available methods for development of students’ global 
citizenship. In each of these cases, an emphasis on the continuation of connections is 
present in conjunction with a drive to extend the depths those connections as well. OST 
is guided by four principles: whoever attends are the right people, whenever it starts is 
the right time, whatever happens is the only thing that was possible, and the end will 
develop naturally (Owen, 2008). This does not mean that students were loosed on the 
world with no supervision, and in fact efforts such as these require a much greater 
degree of availability on the part of the faculty and a willingness to work hard as both part 
of a team and a respected leader. 

Although these projects were imperfect in many ways, they represents unique, bottom up 
models for working across boundaries of all types. Despite having graduated and not 
being beholden to class requirements, students continue to work on this project, maintain 
Facebook ties to Ghana, and harbor future plans to actively participate in the world. 
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From the Classroom to the Community: A Case Study of Partnering with Habitat 
for Humanity 
 
Jillissa Moorman, University of Northern Iowa 
 
Abstract not available.  
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Taliesin Dis-Ensembled: Market miscalculations for Wright's 1955 furniture line 
 
Dr. Jane L. Nichols, Western Carolina University 
 
 
Abstract not available.  
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Conflict Resolution and the Built Environment:  a content analysis of 
environmental factors in consensus building 
 
Tony Purvis, Florida State University 
 
 
Conflict is a part of the human experience.  Accordingly, there is an ongoing need for the 
skills of professional conflict mediators to facilitate the urgent and important discussions 
that influence and impact society (Susskind, McKearnan, & Thomas-Larmer, 1999).  One 
specific type of conflict resolution is a mediation tactic known as consensus building, 
which involves a neutral third-party facilitator leading all interested stakeholders through a 
dialogue process to help them develop mutually agreed-upon solutions to their problems 
(United Nations, 2011).  In order for a successful outcome, it is imperative that 
communication among the stakeholders be effective (Susskind et. al., 1999).  Multiple 
experts across several fields of study stress the fact that the environment in which 
communication occurs has a profound effect on communication behavior (Lewin, 1936; 
Rappoport, 1982; Gudykunst & Kim, 1984; Rodriguez, 2005). 
 
When examining conflict resolution literature for professional mediators, however, there is 
little mention of the built environment and its potential impact on communication behavior.  
In a personal communication to this author, mediation expert Suzzane Ghais (2005) 
noted that her recommendations for addressing a handful of interior considerations come 
solely from personal experience and oral tradition among practitioners.  This author’s 
study, which will culminate in a thesis for a Master of Fine Arts degree, therefore intends 
to identify interior environment qualities or features that may support the goals of 
consensus building.  That is, the study will seek to propose general guidelines for use by 
professional mediators to aid them in selecting or modifying interior spaces for the 
purpose of convening stakeholders in the consensus building process.   
 
In preparing for research that will be conducted in the fall of 2011, a content analysis of 
existing information in the literature has been completed by this author that might apply to 
environments used for consensus building.  Works from fields of scholarship including 
behavioral psychology, environmental psychology, communication, environmental 
studies, higher education, and prison architecture have been consulted to assess and 
investigate the impact of interior environments on the psychological and physiological 
state of the users of a given space.  It is from these fields of study, in addition to the 
literature which exists specifically in the field of conflict resolution, that this author has 
extrapolated a set of twelve environmental aspects which appear to influence behavior 
and communication within a space. These twelve aspects are: 
 
Symbolic Meaning 
Personal Space 
Space Planning 
Materials/Finishes 
Windows/Views of Nature 
Lighting 
Indoor Air Quality/Odor 
Ambient Temperature 
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Sound/Noise 
Auxiliary Spaces 
Surveillance 
Control 
 
Considerations exist in each of these categories that may be of value to the professional 
mediator or to the designer of meeting spaces.  The justification and content of these 
twelve areas will be discussed in this proposed session to both inform and gain valuable 
feedback from attendees.  The establishment of environmental guidelines for conflict 
resolution may ultimately assist in an increased likelihood of unhindered communication 
behavior that is the foundation to successful consensus building.  This session will be an 
opportunity to highlight how purposeful design has the potential to help those 
experiencing conflict find common ground.   
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Pedagogy 2.0 in Practice: Linking your Students’ World with the Classroom 
 
Katie Rothfield, LEED AP ID+C, IDEC, Florida International University 
 
 
Today’s scholar lives in the Information Age, thriving on virtual connectivity and the 
collaborative sharing of knowledge. As “prosumers,” students express themselves by 
actively producing and consuming content and ideas through Web 2.0 applications such 
as Facebook, Twitter, YouTube, wikis, and blogs, thus shaping the way we interact with 
and view the world (McLoughlin & Lee, 2007, p. 666).  
 
Though many instructors are now utilizing some form of social media in their courses, 
these devices are often not effectively exploited. “The challenge for educators is to 
enable self-direction, knowledge building, and learner control by providing options and 
choice while still supplying the necessary structure and scaffolding” (McLoughlin & Lee, 
2008, p. 17). The successful implementation of virtual learning tools in the traditional 
classroom requires an understanding of why and how Web 2.0 and social media work 
outside the realm of education. How can educators transform tools of mass 
communication into tools of educational engagement?  
 
“Pedagogy 2.0,” coined by McLoughlin and Lee (2008), encourages educators to harness 
Web 2.0 applications by “focus[ing] on desired learning outcomes” through practices “that 
advocate learner choice and self-direction” (p. 15).  
 
This presentation explores practical ways in which educators can tap into Web 2.0 
resources, thus aiding learners in the discovery and generation of meaningful content, 
both in and out of the traditional classroom setting. It also outlines some of the common 
pitfalls of incorporating these resources into a course. For example, a class blog is often 
used as an online meeting point for posting the class syllabus and subsequent lectures; 
however this type of blog can become static after the first week of the semester. A 
dynamic blog requires “almost daily” updates with relevant content beyond what is 
presented in the classroom (Wrede 2003, section 1.1). In addition, a blog without a 
discussion page or place where students can post their comments and content is like 
receiving an email to which one wants to but cannot reply. A dynamic blog provides 
students with the opportunity to take an active role in shaping their own education and 
produces a more meaningful experience. The educator acts as a partner in creating 
these experiences by guiding discussions and curating content.  
 
The emergence of “hybrid” courses “that combine the traditional learning environment 
with distance education components” by relying on both Web 2.0 tools and face-to-face 
instruction offers novel opportunities for implementing Pedagogy 2.0 practices and 
creates an enriched learning experience (Nickolson, 2007, p. 1). In this scenario, the 
virtual and traditional classrooms must be interwoven. For instance, by using a blog to 
post the answer to a question posed in class or conducting an in-class discussion about a 
YouTube video that a student posted to a blog, an educator can mutually bridge and give 
relevance to both modes of learning.  
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Through real-world examples, this study aims to provide interior design educators with an 
understanding of how Web 2.0 applications can effectively integrate with traditional 
teaching methods, thus preparing them to implement Pedagogy 2.0 in future courses. 
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Leave Nothing Behind: Examining Materialism and the Transition to University 
Housing 
 
Stephanie Sickler, University of Alabama 
 
 
Introduction 
Imagine packing up eighteen years of life and fitting it into 180 ft2 that you must then 
share with a total stranger.  For more young adults than ever before this is the task at 
hand as college enrollment soars to new heights in some places (Fry, 2010; Bozick, 
2007; Hoover, 2008).  For students flocking to campus housing, the prerequisite stuff 
they bring with them quickly mounts up.  This can include clothes, photographs, furniture, 
rugs, bedding, draperies, etc.  On average, a college freshman may spend over a 
thousand dollars on back-to-school shopping as they prepare for the move to campus 
(Lewis, 2010).   
 
Purpose 
This study examines the degree to which students interact with their new surroundings 
and the relationship they form with their new space as they fill it with stuff.  Research 
indicates that student success in college is widely linked to satisfaction with campus 
housing arrangements, making it increasingly important to examine how students are 
adjusting to their small, shared spaces (Foubert et al., 1998; Alkandri, 2007; Brooks, 
2010).  When residents personalize their space, they are exercising control over that 
space, demonstrating an ability to alter what is provided and make it their own (Altman & 
Werner, 1985; Augustin, 2009).  In this way, all that stuff becomes an example of self-
expression, which can lead to establishing a greater sense of comfort in one’s new 
environment and hopefully, a greater overall satisfaction with one’s campus housing 
arrangements.   
 
Methods 
To examine how students personalize and control their space, a survey was developed 
and administered to a random sample of students living on campus, both male and 
female.  Of the 7,000 campus residents, 3,000 were randomly selected to complete 
surveys. The majority of respondents were freshmen, as students are only required to 
live on campus their first year.  Residents were asked to return the completed surveys to 
their Resident Assistants within two weeks time.  The response rate from residents was 
surprisingly high, with over 42% of the surveys returned and useable.  Residents 
responded to multiple choice questions such as “what items did you bring with you to 
your residence hall” and “what items that you brought with you made you feel the most at 
home.”  Residents were also asked to respond on a Likert-type scale to statements such 
as “I am comfortable in my campus housing…I feel I would be happier if I had my own 
bedroom… and I feel my residence hall allows for plenty of self-expression.” 
 
Implications 
Preliminary results indicate that students take great lengths to personalize their spaces.  
They fill them with things from home as well as new items specific to their new space. 
The expectation is that, as the data is further analyzed, trends of their material culture will 
begin to emerge, which may indicate areas of particular importance to new campus 
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residents.  The insight provided by this research can be invaluable to facility 
administrators and the Office of Student Affairs at institutions of higher education as they 
are faced with the ever changing needs of students in their residential communities.    
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Spanish Terminology in Interior Design Education 
 
Sharon E. Becker, East Tennessee State University 
 
 
According to the 2010 United States Census, a recorded 308.7 million people comprised 
the resident population of the United States. 50.5 million, or 16.3 percent, of those were 
of Hispanic origin making them the nation's largest ethnic or race minority (United, 2011). 
Not only are they the largest, but they are also the fastest growing minority (Census, 
2010). By 2050, the Census estimates Hispanics will constitute 30% of the nation's 
population (Hispanic, 2011).  
 
In 2010, “more than three-quarters of the Hispanic population lived in the West or South” 
with 41 percent living in the West and 36 percent living in the South. Recent population 
growth occurred in Southeastern states, but continued growth occurred in metropolitan 
areas such as Miami, Washington, DC, New York-Northeastern New Jersey, Los 
Angeles-Long Beach, Chicago and San Antonio, Texas (Pew, 2011).  
 
In 2008, the Bureau of Labor and Statistics reported 9 million construction workers 
making it one of the Nations largest industries. In that same year, 15 percent of civilian 
Hispanic or Latinos worked in construction, extraction, and maintenance and repair 
occupations (Hispanic, 2011). 
 
Traditionally, metropolitan areas have higher quantities of interior design jobs. Therefore, 
the likelihood of an interior designer working with a Hispanic construction worker in a 
metropolitan area is higher than in any other area in the United States. Further, based on 
higher populations of Hispanics living in the West and Southeast, interior designers in 
those areas have an even higher likelihood of interacting and working with Hispanics. 
With a correlation between Hispanic construction-related workers and interior designers 
evident, what steps are being taken in college level interior design education, specifically 
those in Western and Southern metropolitan areas, to incorporate Spanish terminology 
into curriculum?   
 
Citizens of European countries learned long ago in order to conduct commerce, one must 
speak multiple languages. In fact, most Europeans “can speak at least one other 
language than their mother tongue at the level of being able to have a conversation” 
(European, 2005). The idea, however, is not to teach conversational foreign language, 
but to build upon the minimum two year language requirement of U.S. colleges. To note, 
69 percent of high school students take Spanish as their required language (District, 
2006). 
 
The proposal is to take a proactive, instead of reactive, approach to integrating Spanish 
into interior design curriculum. Our society is already moving in this direction. Public 
television integrated Hispanic programming through “Dora the Explorer” and “Diego”. 
Now most toddlers can at least count to ten in Spanish. Further, the majority of primary 
and secondary schools have implemented “English as a Second Language” programs. 
The idea is thus, as students are introduced to finish materials, textiles, or interior 
building systems they also learn the Spanish term for common construction materials. To 
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do this, the instructor would not even need to know Spanish and the cost to implement 
the idea is minimal to none. The Internet provides multiple English to Spanish translators 
and enunciators and a Spanish-English dictionary can provide the multiple and precise 
meanings and usage of the word. Refer to Appendix A for some translated construction 
terms.  
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Appendix A 

Spanish Construction Terminology 
 
General Terminology 
English Spanish 
Wall  Muro m exterior 

Pared f interior 
Floor  Suelo – 1. ground 2. floor in a house 

Piso – 1. floor, story 2. floor of a room 
Ceiling Techo m 
Door la puerta 
To build Consturir 
Construction 1. la construcción 

2. construcción (f) (act of building, thing 
built)  
• under construction -> en construcción  
• the construction industry -> (el sector 

de) la construcción  
• construction site -> obra (f) 
• construction workers -> obreros mpl 

de la construcción 

Cement  cemento m(adjective) 
hormigόn (noun) 

Concrete  concreto m 
Masonry mampostería 

albañilería  
Unit  unidad 
Concrete Masonry Unit unidad de mampostería de hormigón 

Stud  montante  
Wood, Wooden madera f, de Madera 
Metal  n metal, adj Metálico 
Inch, inches pulgada, pulgadas 
Standard Partition Terminology 
English Spanish 
Gypsum wallboard ceiling Paneles de yeso del techo 

Gypsum yeso (noun) 
Wallboard paneles de yeso 

Gypsum board ceiling el enyasado del techo 

Gypsum board el enyasado 
Double two-by-four top plate Doble dos por cuatro placa superior  

Double doble  
Two by Four dos por cuatro 
Two dos 
By por 
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Four quatro 
Top Plate placa superior 
Top superior 
Plate la placa 

Two-by-four stud Dos por cuatro montante,  

16" on center 16 "en el centro 
sixteen dieciséis 
on center en el centro 

1/2" Gypsum wallboard 1/2" paneles de yeso 
Base La base 
Baseboard el zócalo 
Two-by-four sole plate dos por cuatro placa de solera 

sole plate la placa de solera 
Door Terminology 
English Spanish 
Head la cabecera 
Strike Jamb direct translation unavailable 
Sill or Threshold el  antepecho,  

el umbral  
Hinge Jamb direct translation unavailable 

hinge la bisagra 
Stop el tope 
Strike plate la  cajetín 
 
Spanish Terms found in: 
Harvey, W. C. (2007). Spanish for the construction trade. Hauppauge, NY: Baron’s 

Educational Series, Inc. 
 
Online English/ Spanish translators and enunciators:  
http://www.spanishdict.com/ 

http://www.freetranslation.com/ 

http://translate.google.com/# 

http://translation.babylon.com/english/to-spanish/ 

http://translation2.paralink.com/ 
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Using iPad2 Technology to Increase Skill Development in Foundation Studios 
 
Janis Brickey, Middle Tennessee State University 
 
 
The use of iPad2 technology to enhance the studio learning experience and to meet 
CIDA documentation requirements will be incorporated into two Fall 2011 foundation 
studios.  In a CIDA accredited program with controlled enrollment, these studios are 
taught concurrently in the first semester of the professional sequence. 
 
Traditional studio experiences for development interior design knowledge are challenged 
by the expectations and behaviors of students who developed their perceptions of 
learning and expectations of education during the past twenty years.  The use of recently 
available technologies in the studio should appeal to these learners. The 2009 CIDA 
standards require examples of student communication through sketches, visual creative 
thought evidence, and oral presentations. In order to foster the development of these 
critical communication skills and begin documentation for the next CIDA visit, an iPad2 
and a mini projector will used within the studio framework. 
 
Studio A format includes basic design, fundamentals of elements and principles, and two 
and three dimensional studies. Studio B is designed to introduce basic hand drafting and 
technical skills including plans, elevations, sections, lettering, and orthographic 
projections. Both studios introduce students to oral presentation, critique, graphic layout, 
sketching, technical drawing, and design awareness.   
 
In Studio A, sketching of objects such as wooden blocks and furniture is introduced to 
encourage more spontaneous sketching as the design process is explored throughout 
the semester. In Studio B, sketches of trees are used to develop awareness of entourage 
and proportion in drawing. Increased confidence and awareness of the skill was observed 
after introducing a technique from Zell (2008) to provide students with a clipboard size 
plexiglass sheet and a dry erase marker for tracing objects in context. The exercise is 
reminiscent of the opaque projectors used by artists. Students commented that the 
technique helped them to concentrate on the object to produce more accurate results 
when repeating the sketching exercise with paper and pencil. Limitations include the 
tactile and experiential differences between markers/plexi and pencil on paper and the 
difficulty of recording the progression of student work for feedback and CIDA 
documentation.  A series of studio events to utilize the combine sketching, photo 
projections, tracing using plexiglass, and demonstrations are planned to foster drawing 
and sketching. In Appendix A, a table of studio activities is compiled.  
 
In addition to photos, the video function will be used to record all presentations for 
immediate feedback. It is anticipated that the constant use of the iPad2 in studio events 
will reduce the anxiety of being recorded and immediate feedback will help to develop 
appropriate skills. Videos will be projected and critiqued in both private and studio 
sessions.  
 
Examples of student work, suggestions on pros and cons, and demonstrations will be 
provided with this presentation.  Suggestions for additional activities will be presented.  
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Appendix A 
 
 
Table 1. Non-inclusive List of Planned Studio Activities to Integrate iPad2 Technology 
Studio Activity Traditional Method Proposed and Technique to Report  
Free hand 
sketching of 
wooden blocks 

Professor demonstrates 
and points to key lines and 
proportions and reviews 
student work while 
sketching 

Traditional method will be used but 
photos from each student’s view will 
be taken and projected beside 
student drawing.  Exercise will be 
repeated with blocks and small 
furniture pieces.  

Free Hand 
Sketching of 
furniture  

Students sketch tress 
outside of studio area after 
demonstrations with 
review. 

Photos of trees are projected in 
studio on white paper size of 
sketchbook. Professor demonstrates 
shadowing line weights. Students 
repeat on their sheets.  Exercise is 
repeated outdoors and comparisons 
made to traced copy. Exercise is 
repeated to encourage sketching 
development. 

Sketching of 
orthographic 
projections 

Students sketch Styrofoam 
displays of different 
platonic solids 

Students will sketch and comparisons 
will be made to flat photo and real life 
with shadows.   

Awareness of 
design details and 
finishes 

Fieldtrip to local mall and 
public sites  

Fieldtrip and use of photo options to 
constantly record and recall details on 
site to foster skills to make 
connections between design theory 
and real world examples 

Development of 
visual recall on 
details and orally 
presented 
information 

After field trips and studio 
exposure, professor will 
ask students to recall a site 
or situation 

Students will tour site with professor 
with full explanations. Professor will 
return to site and video record without 
audio. File will be uploaded and 
students will have to recall facts and 
details with visual walkthrough. 

 
Class documents will be presented with detailed instructions on studio activities.  
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Design Team Building: Collaboration Inside and Outside the Studio 
 
Travis L. Hicks, University of North Carolina Greensboro 
 
Abstract not available.  
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Connecting to the Natural World: Adapting Service-Learning for a Foundations 
Course in Interior Design 
 
Susan Martin Meggs, East Carolina University 
 
 
The purpose of this teaching forum is to illustrate an effective community-based service-
learning model that engaged freshmen interior design students. The design project 
served regional development for an educational facility in a state park. The forum 
presents an exemplar of the practical applications of design solutions suited to beginning 
interior design students. The scale is appropriately small and the parameters of the 
design problem are suitably limited. However, the outcomes of the project served real 
needs of the community. This presentation will illustrate how the needs of both the 
students and the community can be met within the scope of an entry level class.  
 
The re-design of a large room and connecting exterior environment for the park was 
undertaken during two consecutive semesters. In phase one, students in the first 
semester were asked to accommodate a variety of learning activities for children aged 
approximately 5-12 focused on understanding nature. Spatial design required students to 
re-conceptualize the entire interior environment. In phase two a second group of students 
was required to design an extension of the initial project. This design problem included 
the exterior natural habitats that could be viewed from the interior space.  
 
This pedagogical approach embraces project-based service learning on the foundations 
level. Narrowing the project’s parameters models a developmental approach to curricular 
design. It offers the benefits of the objectives of service learning pedagogy while 
introducing students to a broad-based understanding of the role of an interior designer in 
the community.  
 
A more traditional structure for beginning courses in interior design assigns learning 
activities or projects that are charted in a conceptual context, providing a theoretical 
framework for applications in a studio course. This approach is valid and serves to 
facilitate practical concerns regarding the appropriate parameters of the project 
applications and the replicable nature of those applications. But a consideration of 
authentic design projects that address the growing emphasis on service-learning, in 
conjunction with theoretical guidelines, is a highly motivational instrument. This model 
functions as a catalyst for incremental progression as the students matriculate through a 
developmental curricular structure.  
 
There are salient issues that will be addressed. What are those parameters that define an 
appropriate service-learning experience on the foundations level of instruction for interior 
design? How can such an experience mirror a theoretical framework of instruction? What 
are the restrictions, practical considerations and relevant outcomes? The literature has 
discussed general guidelines regarding when and how to consider  
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integrating service-learning into a curriculum. The focus of this discussion will be the 
implementation of specific guidelines for a foundations curriculum for interior design.  
The format of this project and the structure of the curriculum serve as a model for 
adapting established service-learning strategies and criteria that are relevant for the 
foundations level of instruction. A significant outcome of this project was the plan for 
actual implementation of the project design. The client is planning to build a composite of 
the students’ design solutions. A contextualized, client-centered learning experience 
illustrates a valid pedagogical model for beginning students. 
 
References 

 
Building Community-Classroom Partnerships through Service-Learning. LSU Center for 
Community Engagement, Learning and Leadership (2009). http://www.ccell.Lsu.edu  
 
Gardner, H. (1993) Frames of Mind: The Theory of Multiple Intelligences. Basic  Books.  
 
Lee M. Medvedev, K., & Smith, D. (2010). A service-learning case study: Collaboration  
between students, faculty, and small local retailers. Paper presented at the Interior 
Design Educators Council Annual Conference, Atlanta, GA. 
 
Madsen, S. R., & Turnbull, O. (2005). Teaching Citizenship through Service-Learning. 
Academic Exchange Quarterly, (9:1): 11-15. 
Mitstifer, D. I. (2003). Standards for Service-Learning Programs. Kappa Omicron Nu 
Forum, (15:2): 7-16. 
 Mulligan, A., Rogers, A, Experience Design and Artefacts After the Fact. CoDesign, 
June, 2008; (2:2): 89-96.  
 
Sterling M. Service-Learning and Interior Design: A Case Study. Journal of Experiential 
Education [serial online]. March 2007; 29 (3):331-343. Available from: Academic Search 
Premier, Ipswich, MA. Accessed September 24, 2010  
 
Thompson, Sandra Leigh Lambert (1995).  The effect of service-learning on professional 
development as perceived by students attending selected accredited interior design 
programs. Ph.D. dissertation, Texas A&M University, United States,  Texas. Retrieved 
September 1, 2011, from Dissertations & Theses: Full Text. (Publication No. AAT 
9534445). 
 
Zollinger, S. W.,Guerin, D. A., Hadjiyanni, T., Martin, C. S. (2009). Deconstructing 
Service-Learning: A Framework for Interior Design. Journal of Interior Design, (34):31-45. 
 
 
 
 
 
 
 
 



 

	  

2011 IDEC South Regional Conference | Common Ground    Statesboro, Georgia  40	  

 
Appendix  
 

 
 
Interior Floor Plan: State Park Educational Facility 
 

 
 
Interior Elevations: State Park Educational Facility 
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Interior Perspective View: State Park Educational Facility 
 
 

 
Exterior Floor Plan: State Park Educational Facility 
 
 
 
 
 
Example of an Assignment Sheet for the Discovery Room:  
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PROJECT STATEMENT  
State Park “Discovery Room”  
 
DESCRIPTION:  
Your client is a State Park located in a rural area of a coastal plain environment in the 
south. Your client representative is the park ranger who is the superintendent of the park 
and his state regional supervisor. You are to execute a re-design for the “Discovery 
Room”, an educational facility located within the park’s main building.  
 
The educational facility serves children from ages three through twelve. The facility will 
serve as an interactive teaching resource for wetland conservation and environmental 
awareness. The room must comfortably fit up to thirty students and meet all safety and 
public use facility standards. 
 
SPECIFICATIONS: 
The client has requested durable and washable materials, various interactive learning 
stations as well as an interlocking replaceable tile floor, photomural, and modular storage 
system. The budget may not exceed $5,000 for materials. The services of carpenters and 
other workmen are available through the parks department. 
 
Floor plans and elevations of the existing favility will be provided. 
The area you will be designing is part of a 9,480 SF facility and is approximately  
18’ x 42’. 
You will be completing a floor plan and elevations using ¼” scale. 
A rendered one-point perspective view of the interior is required. 
You will complete a model using ¼” scale. 
 
SITE VISITS: 
You will be required to participate in a site visit and to photograph the site. 
You will be meeting with your clients, the park ranger and supervisor at the site. 
 
REVIEW AND PRESENTATION: 
Your clients will make at least one visit to the classroom to review your plans before you 
finalize the project. 
Your clients will be present at the presentation of your finalized designs and will 
participate in a critique of the project. 
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CONCEPT STATEMENT  
Before you Begin:  
Refer to your hand-out “Conceptual Design Thinking”  
Read Chapter Three, pages 158-166 in Francis D.K. Ching’s Architecture:  
Form, Space and Order.  
 
SPECIFICATIONS:  
Not to exceed 100 words  
 
DESCRIPTION:  
The “Concept Statement” will be counted as part two of the three-part term paper for  
this course. It should represent the inspiration, theme, or idea that is the conceptual  
Gestalt for the overall direction of your design solution for your semester project. It  
should not be a reiteration of your problem statement. It should not offer specific  
solutions to the design project. Remember, the Concept gives direction; it  
represents the metaphor that drives the design. (ie.: Organized pathways are seen  
in migratory bird patterns).The Solution is the effect; it represents the actual design  
decisions.(ie: Walls were removed and doorways changed to improve circulation.)  
 
PROCEDURE  
The theoretical foundation for your design inspiration will be an analysis of a form,  
phenomenon, or other overarching idea that is appropriate as a guiding metaphor  
for development of your design. Your concept must be based on a design principle  
derived from an aspect of the form you choose to study. Your concept must also  
include a particular characteristic that involves space-defining elements. There are  
infinite possibilities within these guidelines.  
 
Think of metaphors.  

1. implicit comparison: the use to describe somebody or something of a word or 
phrase that is not meant literally but by means of a vivid comparison expresses 
something about him, her, or it, e.g. saying that somebody is a snake  

2. figurative language: all language that involves figures of speech or symbolism and 
does not literally represent real things  

3. symbol: one thing used or considered to represent another.  
 
Avoid superficial or trite conceptual analogies that are actually themes. An example  
of a theme would be “The seashore” decorated in blues and sand tones with seashell  
wallpaper. An acceptable concept related to the sea might be a spatial development  
based on the structure of a conch shell in which the spaces are seen as continuous  
(showing the design principle of “continuity”) and therefore structurally interdependent  
(a space-defining element). Another good example of a concept: The force of waves  
Is interdependent (interpenetration and movement) since the effect of one wave will  
impact on the effect of the next. The formation of the floor of the ocean will impact  
the formation of waves. Therefore, for example, in an interior, the formation of the  
floor area (size, materials, shape, etc.) can be seen as directly impacting the formation of 
the rest of the interior (space-defining as interrelationships).  
 
Objectives:  
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*Conforms with the definition of “concept” as given  
*Originality in concept development  
*Reflects theoretical framework based on research  
*Inclusive of all required elements for the design  
*Incorporates the potential for a unified design development 
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The City Inside: Sequential Order as a Design Technique 
 
Kevin Moore, Auburn University 
 
 
That an interior is experiential, and its meaning is to be found in this experience, seems 
undeniable.  The creation of a sensuous place has recently assumed richness and 
variety, a full-bodied experience that drawing, photography or even video cannot quite 
capture.  This paper will present work from a 10-week undergraduate design studio.  The 
focus of the year was the architecture of the city, and this project is an attempt to create a 
rich urban interior.  Similar to an urban project, the proposed renovation is conceived as 
an intervention within an existing order.  In this case, students developed a spatial 
sequence to create a new unfolding experience within an existing structure.  The goal 
was for students to understand sequential experience as a powerful ordering device 
rather than simply defer to programmatic or geometric logic. 
 
The studio started with an analysis of a specific spatial sequence in a dense urban center 
familiar to each student.  Types of sequences investigated included transitions between 
diverse spaces, a complexity of overlapping activities and the changing character of a 
singular place over time.  Photographic sequences, perspective vignettes and video 
walkthroughs were the primary methods of analysis.  Memorable qualities of an intriguing 
city were intended to open possibilities for creating an engaging interior experience.  The 
existing building and program were chosen to introduce several unique problems. First, 
the conference center and office program is conventional but requires vertical 
organization.  Second, the building is an early example of a concrete frame; the structure 
is dense and insistent but lacks a memorable material quality.  Without a peculiar 
program or intoxicating materials, the studio focused on creating a meaningful sequence 
of spaces.  The existing floor-to-floor height is also relatively low, and many students 
strategically removed structure to create a variety of spaces. 
 
In all cases, the goal was a complex but imageable experience.  For example, creating a 
sense of arrival though anticipation was a common strategy.  Such solutions were 
developed by studying multiple perspectives.  The scale and proportion of rooms became 
critical in creating an appropriate interiority, and ceiling heights were particularly 
important at places of arrival.  The complexity sought by most students resulted in 
compelling sequences but impeded detailed development of materials, surfaces and 
lighting.  Students who learned to export video walkthroughs as an analytic technique 
also used this tool to present a sequence through their final project.  These projects 
demonstrated the clearest link between the urban analysis and the design of a 
continuously unfolding and sensuous experience. 
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The (4) A=SL method for building effective learning-communities: 
Assemble+Assign+Assist+Assess=Synergist Learning 
 
Dr. Jane L. Nichols, Western Carolina University 
 
 
Interior design professionals are not lone artists, working in solitude in their studios. 
Successful interior designers are active communicators, effective collaborators and 
valued team players on projects of all types and sizes. Two CIDA Standards, indicators of 
baseline learning outcomes the Council for Interior Design Accreditation (CIDA) requires, 
include: Standard 5: Collaboration, and Standard 6: Communication. How well are 
we meeting those standards, and how do we teach design students to collaborate 
effectively and communicate proficiently? One primary method is the group project. 
 
Tacit knowledge, paired with pedagogy, informs us that problem-based learning benefits 
students in multiple ways, including, “Fostering workforce skills, encouraging problem-
solving skills, and increasing retention and success” (Dodge & Kendall, 2004, p. 150). 
While CIDA accreditation standards state that communication and collaboration are 
critical skills, the majority of interior design educators come to academia from practice. 
Our motivation to provide our students with tools for success is predominantly driven by 
our personal (and sometimes painful) experiences, from working with clients, 
tradespersons, vendors and other professionals. Then why not resourcefully draw from 
our practical backgrounds to better facilitate outstanding groups and excellent project 
outcomes? 
 
Common student responses to the introduction of a group project are, “Groan… Oh no, I 
hate group projects…. I end up doing all the work myself.... We can’t schedule a common 
meeting time…There is always someone in the group that is difficult to get along with…". 
As design practitioner-educators, we know how to work in groups, and we accept teams 
as a fact of life. Many of us even favor the cooperative design process, enjoying the 
synergistic meeting of professional minds to creatively solve problems through collective 
and critical thought. So how do we inspire our design students to embrace the learning 
community, and how do we assemble functional groups, assign communal work, assist 
cooperative efforts, and assess both individual and team efforts? 
 
This teaching forum presents organizational leadership, community building and group 
dynamics theories, and instructs how to apply them to classroom/ studio team-settings. 
Techniques for student reflection, self-identification, role-play, role assignment, an 
adaptation of William Marston's DiSC personality test, peer assessment and successful 
group-client presentation techniques will be shared and experienced in this workshop. 
Effective learning communities can be orchestrated for synergistic learning outcomes, 
using the (4) A=SL method.  
 
Our internship supervisors, advisory board and employers consistently articulate their 
preference for newly educated designers who can collectively problem-solve in teams. 
Communication and collaborative skills are the sought-after traits of the modern 
professional, not the lone “star” designer- who doesn’t ‘play well with others’. As 
educators, we can cultivate an environment of cooperation, leadership and healthy 
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competition, and teach design students that group projects and synergistic learning are, 
in fact, lifelong skills. We really don’t “just like to torture them”; we have actually practiced 
what we preach. Implementing a formula like (4) A=SL is simply a method for teaching 
what we practice. Finally, providing concrete evidence for CIDA competency standards is 
a secondary bonus, and one way of testing our own teaching efficacy.  
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Teaching Forum: Project Outline 
 

• Educators are (re) introduced to pedagogical theories of leadership, organizational 
culture, team-building and problem/project-based learning  

 
• Educators discuss in small groups the common obstacles and challenges that 

arise with group projects, peer communication and team work 
 

• Large group discussion to identify the barriers and stumbling blocks 
 

• Facilitators address the educators’ issues and provide teaching strategies and 
group game-tools and techniques that can be utilized 

 
• The (4) A=SL method is presented 

 
• Educators re-group in small group sessions and “apply” the strategies to 

“classroom/studio scenarios”  
 

• Brainstorming, creative adaptation and synergistic learning occur 
 

• Outcomes and new strategies are shared as a large group 
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Studio project presentations that market students’ job skills to employers 
 
Jill Pable, Ph.D., Florida State University 
 
 
Advanced studio projects are known for their complexity and their accompanying toll on 
students. Oftentimes the final project presentation is a required, but shortchanged 
component created at the last moment. Yet, the students’ ability to sell their solution 
(ideally demonstrated by this verbal/visual presentation) is a vital skill in a professional 
interior designer.  
 
This session will propose that the final studio presentation can be a central component to 
help students market themselves and secure a job. This is by crafting the verbal and 
visual presentation as a digital component available online for prospective employer 
inspection. By embedding the presentation in an online portfolio, an employer may 
receive a more full sense of the students’ capabilities to interface with clients and sell 
their skills.  
 
This teaching forum will describe how graduate students developed scripts and used 
Sliderocket software to create dynamic audio-narrated presentations. Other online 
presentation softwares such as Keynote are also possible. This undertaking had several 
pedagogical goals: 

1. Energize the presentation beyond current norms, attending to viewer issues 
of perception, attention, comprehension and motivation that cognitive 
psychologists suggest make presentations memorable and impactful (Alessi 
& Trollip, 1991).  

2. Enhance the sophistication of the verbal presentation element 
3. Showcase currency in both design and digital communication skills for 

prospective employers, demonstrating students’ abilities to communicate 
globally 

4. Demonstrate thorough integration of students’ pre-design research, 
showing applied connection of this content to project outcomes 

 
Sliderocket has now been used for two years in the author’s graduate Studio VI class. 
Students who have created these presentations had already reached proficiency with in-
person verbal/visual presentations, and thus were ready for a presentation method that 
offered further advantages. The self-contained pre-narrated digital presentation 
enhanced their ability to carefully script their words in advance, and led to a more 
sophisticated and credible outcome. One student also successfully used this method to 
deliver her graduating thesis defense presentation through the Internet, as one of her 
committee members was overseas and unavailable for in-person presentation.  
 

Continued use of Sliderocket as a means to multimedia digital presentations has led to 
this author’s reflection on the potential levels of sophistication as reflected by the script, 
and also use of the presentation’s media. Figure 1 details this emerging rubric of levels of 
sophistication. Currently, students at the author’s institution are capable of level 2 
engagement, and the goal is to move toward level 3 within the next year. Figure 2 
provides a link to a level 2 presentation example. This teaching forum presentation will 
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provide an overview of Sliderocket and offer tips for its integration into the interior design 
studio learning experience.  
 

Project presentations offer students the vehicle to demonstrate to prospective employers 
the ‘complete package’ of their skills- their design talents, ability to sell their solutions, 
and the mastery of digital communication skills that effectively disseminate their 
message. The compelling nature of multimedia is in tune with growing global nature for 
design practice, and is a skill that graduating students are expected to demonstrate. 
Dynamic presentations may be one means to demonstrate this capability.  
 
 
References 
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Studio project presentations 
 
Low-cost online software now makes it possible for students to show potential employers skills beyond just 
the visual, such as their voice, qualities of speech, and persuasive skills. Presentation elements including 
voice narration, ambient music, movement in screen elements and other advanced techniques are now 
possible that move far beyond PowerPoint. Further, presentations are now easy to distribute globally via 
the Internet. When integrated within an online portfolio, dynamic project presentations can offer prospective 
employers a more complete picture of a student’s capabilities.  

 
 
 
Sliderocket is an online presentation program that can make this 
happen.  Its packages range from free to $25/month, depending 
on desired features. 
 
View an example student final studio presentation:  
http://portal.sliderocket.com/AHERM/EcoCosm-Sustainable-
Retail-Presentation 
 
Learn more about Sliderocket:  
http://www.sliderocket.com 
 

Like any tool, there are various levels of sophistication with which Sliderocket can be used. This relates to 
both the content of the presented information and also the demonstrated technological proficiency 
expressed in the multimedia: 
 
level script content & approach media 

1 problem -> solution static images 
static screens 
clip art 
audio narration only 

2 problem -> integrated evidence -> 
solution 

screen builds 
organizers: arrows,borders,  etc. 
animations: walkthroughs or movies 
audio narration with background music 
assemblies using screen builds 

3 storytelling -> problem -> 
integrated evidence -> solution  

animated assemblies (flash) 
morphs 
pans 
greenscreen movies of student in front of 
content 
integrated edited video 
custom music: openers, closers, 
background music 

 
 
 
Figure 1.  Multimedia presentations vary in their level of complexity and sophistication. 
The author suggests that three levels of proficiency exist in multimedia project 
presentations as expressed by the degree of thoroughness of the script’s content and 
also sophistication in media use. Currently, some students are producing work at a 
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general level 2. The author would like to move students into level 3 work as soon as 
possible.  
level script content & approach media 

1 problem -> solution static images 
static screens 
clip art 
audio narration only 

2 problem -> integrated 
evidence -> solution 

screen builds 
organizers: arrows,borders,  etc. 
animations: walkthroughs or movies 
audio narration with background 
music 
assemblies using screen builds 

3 storytelling -> problem -> 
integrated evidence -> 
solution  

animated assemblies (flash) 
morphs 
pans 
greenscreen movies of student in 
front of content 
integrated edited video 
custom music: openers, closers, 
background music 

 
Figure 2. Example of a ‘level 2’ Sliderocket presentation (click on link below). This 
example shows use of screen builds, organizers such as arrows and borders, and an 
embedded animation. Audio narration and music are present. The script starts with a 
compelling case for the problem and integrates evidence for design decisions thoroughly.  
 
http://portal.sliderocket.com/AHERM/EcoCosm-Sustainable-Retail-Presentation 
Viewers are asked to enter their email and name so that the designer knows they have 
accessed the presentation, as a means to track potential employer interest. 
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BIM and Sustainability: Bringing Design Disciplines Together or Maintaining Status 
Quo? 
 
Travis Hicks, The University of North Carolina at Greensboro 
 
 
Proposed Panel: 
 - Moderator 
 - Interior design educator(s) 
 - Interior design practitioner who uses BIM, i.e. Revit or similar 
 - Interior design practitioner who promotes sustainable design 
 - Interior design graduate student or recent graduate 
 
Introduction:  
Building Information Modeling, or BIM, has become the standard digital paradigm by 
which architects and engineers produce design documents and construction documents.  
Autodesk’s Revit® software is leading the industry’s charge towards BIM.  Similarly, 
sustainable design, with LEED leading the way, has become standard in architecture and 
engineering.  In contrast to the “hand-off” process, whereby a design is handed off from 
one discipline to another, the promise of these two aspects of practice is that they will 
promote collaboration. 
 
For large-scale projects, BIM encourages professionals in different disciplines to share 
information in the form of digital models.  While sharing information across disciplines still 
requires that people communicate with each other, Revit offers the potential of having a 
“central” model file shared by multiple disciplines in multiple locations.  By using this 
centralized feature embedded in the software, design team members are allowed to 
collaborate in the design process in “real time.”  

 
Similarly, LEED is a tool that promises a sustainable design process across multiple 
disciplines.  Given that the rating system covers aspects of a design project ranging in 
scale from site and landscape architecture to interior design finishes, there is the 
potential for all disciplines to participate in the sustainable design discussion on a given 
LEED project.  As design decisions are weighed and made, interior designers can 
influence a decision made by the mechanical engineer or architect, and vice versa. 

 
Given the advances made in sustainable design and BIM, the practice of interior design 
should be integrated with the other design disciplines, but is it?  This round table, 
consisting of academics and practitioners, will assess the state of collaboration resulting 
from BIM and LEED.  Are they encouraging an integration of design disciplines?  Or are 
we maintaining the status quo? 
 
Questions to be Addressed:  
 - Do sustainable design initiatives bring different disciplines together?  
 - Does BIM bring disciplines together any better than former technology? 
 - What is the standard in your professional community for producing CDs? 



 

	  

2011 IDEC South Regional Conference | Common Ground    Statesboro, Georgia  55	  

 - Are interior designers left out in the cold relative to BIM?  LEED? 
 - How can educators prepare students to contribute to the profession through  

  sustainable design and BIM? 
- What are some creative solutions you have implemented in order to integrate 
  BIM and sustainable design into your curriculum? 
- If BIM and LEED are not bringing disciplines together, then what is keeping us  
from collaborating? 
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Put your Practice where your Research is: a Proposal for Integrating Research into the 
Design Process through a Senior Capstone Experience 
 
Stephanie Sickler, University of Alabama 
Kristin Maki, University of Alabama 
Dr. Shirley Foster, University of Alabama 
 
 
Introduction   

The purpose of this discussion is to explore interest and strategies for integrating research 
into a successful capstone experience in undergraduate design education.  Faculty 
perceptions of research as a tool in the design process have been extensively explored in 
scholarly design literature over the past fifteen years. What has emerged is that, while 
faculties agree that research is an important component of interior design education, there is 
no clear consensus on how research should be defined.  According to the study by Dickinson 
et al., “even though these definitions help to clarify the meaning of research, there still seems 
to be confusion over the true definition of research and how valuable some interior design 
educators and practitioners find research to the design process” (2009:3). In this 
presentation, we hope to facilitate a preliminary discussion with regional cohorts at similar 
institutions about the need for, and the structure of, a successful capstone program.     
  

Methodology   

A content analysis was conducted to examine the current awareness surrounding research in 
undergraduate design education.  Preceding the Dickinson et al. study in 2009, much of the 
relevant research had been conducted prior to 2006, including several studies focusing on 
research in graduate education.  In order to construct a model for a senior capstone program, 
a survey will be developed and administered to IDEC members to obtain opinions regarding 
the nature and role of research in a capstone program. The instrument will query educators’ 
use of research, capstone courses, supplemental courses, and evidence based design in 
their programs. The survey data will be used to inform guidelines for a senior capstone 
project at The University of Alabama. The goal is to create a capstone experience integrating 
appropriate phases of the design process; utilizing research and programming as key factors 
for analysis; and providing a learning level of synthesis/evaluation according to Bloom’s 
Taxonomy.     
  

Implications   

The importance of integrating research in interior design education has been outlined by 
many scholars (Dickinson et al., 2009; Guerin & Thompson, 2004; Fowles, 1992; and Kieran, 
2007). Perceived benefits to the students and the program would include an integrated 
exploration of design problems as well as the depth and breadth of possible solutions in the 
design process.  An individual, culminating design experience for students would encourage 
the synthesis of knowledge acquired from previous courses. Specific to the needs of our 
institution, it would align the program closer to the mission of the University and College and 
provide a second writing course, meeting the University’s core requirements. A capstone 
opportunity would better prepare our students for the challenge of higher critical thinking in an 
ever changing marketplace which demands design decisions based on the global economy, 
sustainable design issues, and the ever increasing role of evidence based design.    
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Experiential learning:  Enhancing ADA awareness though image-based inquiry 
 
Charles Ford, Samford University 
Clara Gerhardt, Samford University 
 
 
Creating safe and accessible facilities does not necessarily require enormous resources. 
It does, however, require awareness of the needs of the end users, who may be facing 
various challenges. As design educators, it is important to not only teach the implications 
of the Americans with Disabilities Act (ADA) building requirements, but also to heighten 
our students’ awareness and empathy for the non-typical end user (2009, Council for 
Interior Design Accreditation, Standard 14).   Student design solutions are frequently 
based upon experienced assumptions. Through these experiential learning exercises and 
importantly the reflection of these experiences, students’ empathy, as well as awareness, 
is raised by being temporarily subjected to a situation that simulates impairment and /or 
disability.  One approach to achieve this learning experience is through image-based 
inquiry. 
 
“Image-based inquiry minimizes reliance upon verbal language and explores imagery as 
a ‘universal language’ communicating complex concepts between the interior designer 
and end user” (Parman & Robinson, 2010, p.198). This approach provides interior design 
educators with an instructional technique that can improve students’ heightened design 
sensibilities relating specifically to universal design. The presented project, conducted 
yearly over a two-year period, included two image-based inquiry presentations in which 
students explored their adaptive experience of a simulated disability of visual impairment. 
The students expressed their experiences through images which reveal the conscious 
and subconscious values and attitudes toward impairment. Experiential learning can be a 
highly effective educational method used to engage the learner, provoking synthesis as 
well as application. Image-base inquiry has long been used in art therapy and may be 
used by disciplines that use images as primary resources in their work. Experiential 
learning fosters metacognition and self reflection.  
 
In the simulation, the professor initially discusses the ADA guidelines pertaining to visual 
impairment.  Students are blindfolded.  Time is allowed for adjustment of the senses.  
Subsequently a series of sound effects are played to heighten auditory perception. At the 
end of the session, the students remove the blindfolds and self-reflect.   Students then 
group into pairs taking turns to tour the immediate and surrounding spaces, while 
simulating full visual impairment. Subsequently, in their own time, students compiled 
visual collages, expressing the world they had experienced while impaired.  The material 
was emotionally powerful, and provoked students to find fresh metaphors to express 
helplessness, insecurity, darkness, vulnerability and a host of related emotions.   For 
experiential learning to be truly effective, it should allow students to explore new 
experiences undefensively, to better serve their clientele.  
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Lighting and Seating Effects on Restaurant Revenue and Time Spent Dining 
 
Kayla Enterline, Radford University  
Joan Dickinson, Radford University 
 
 
Restaurants are continually becoming a part of our daily schedule, and the restaurant 
industry is growing rapidly to meet this demand. To illustrate, “Restaurants employ 12.7 
million Americans in 945,000 locations, and in 2010, sales were estimated to reach $580 
billion” (National Restaurant Association, 2010, paragraph 2). While the food served is 
certainly the main predictor of restaurant success, restaurant owners must have a 
planned environment that not only reflects the mission and values of the food served, but 
that will make them profitable. As a result, some studies have focused their attention on 
increasing restaurant revenue. According to Kimes and Robson (2004), “Restaurant 
revenue management examines the most effective ways of balancing restaurant demand 
and supply to maximize revenue without compromising customer satisfaction” (p. 333). 
The main goal of managing restaurant revenue is to handle the restaurant’s capacity and 
customer demand in a way that maximizes profit for the restaurateur (Thompson & Sohn, 
2008). While several studies have focused on the effects of design elements on the 
amount of time and money spent by restaurant patrons (Robson & Kimes, 2009; Shields, 
n.d,; Thompson, 2007), few studies have investigated both seating type and exposure to 
natural light. Using a survey methodology, customer checks, and observations, the 
purpose of this study was to determine how seating type and natural light affected patron 
spending and time spent in restaurants.  
 
Once manager permission was granted, customer checks, observations, and a 
questionnaire given to hostesses were collected from a locally-owned, one-of-a-kind, 
mid-priced restaurant. Results from the questionnaire indicated that most people prefer to 
sit near a window, while customers spend more time at booths. Customer checks 
revealed that patrons in booth seating spent an average of $56.67, while customers who 
sat at freestanding tables spent an average of $38.92. Whether the freestanding table or 
booth was located adjacent to a window did not seem to affect spending habits. In 
revenue management, three measurements are considered: duration, average check, 
and revenue per available seat (Thompson & Sohn, 2008). In the first round of data 
collection, duration could not be collected from the hostess questionnaire or customer 
check. In order to close this gap, the investigators observed the amount of time patrons 
spent at booths near a window, booths away from a window, tables near a window, and 
tables away from a window. Results indicated that patrons spend the most time at booths 
away from windows (14 more minutes on average). Overall, the more natural light people 
were exposed to, the less time they spent dining. 
 
Designers can take this information by providing a wide variety of seating options in order 
to accommodate all preferences and to allow for maximum revenue through the fast table 
turns that free standing tables provide, and the customer satisfaction and increased 
spending that booths offer. Another implication is that day lighting can maximize 
restaurant revenue. Day lighting not only has the ability to increase table turns and 
spending, but also can reduce costs through decreased electricity use.  
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Historic Preservation and Adaptive Reuse of a Historic English Country Estate, A 
Learning History 
 
Anna Phoenix, Ph.D.,  West Virginia University  
Kathryn Burton, Ph.D., West Virginia University 
 
 
The purpose of this study is to examine the process of preserving the architecture and 
interiors at Stowe House, Buckingham, England using the narratives of individuals with 
controlling interest in the historic property. The Learning History method, with its requisite 
interviewing process, is being used as a means to record, validate and analyze various 
perspectives related to the preservation of the house. When completed the resulting 
narrative has the potential to inform future decisions made at Stowe. It may also be 
useful to others undertaking similar restoration projects.  
 
Many English country houses, once home to the elite, have been abandoned since the 
turn of the 20th century due to the high expense of upkeep or the lack of heirs. Many have 
been destroyed, some have become house museums, and others have been adaptively-
reused as schools or for other institutional uses (Martin, 1985). Stowe House, an 18th 
century Neo-classical ducal palace, was historically home to the Temple-Grenville family, 
prominent political figures during the 18th and 19th century. The house is surrounded by 
over 400 acres of landscaped gardens. In 1923 the estate was adaptively re-used as a 
private boy’s boarding school, called Stowe School (Bevington, 2002). After over six 
decades of use by young boarders, the property was in need of attention and the School 
could not afford the repairs. The English National Trust obtained stewardship of the 
Gardens in 1989 and the Stowe House Preservation Trust was formed in 1997 to obtain 
funding, and manage the house restoration and visitor services. A multi-phase restoration 
process began in 2000, while the building continued to serve the School and receive 
5,000 visitors a year. The English National Trust, Stowe House Preservation Trust and 
Stowe School each have distinct responsibilities in caring for the property. The 
complexities arising from this partnership creates a unique case study pertaining to 
issues surrounding historic preservation.  
 
The Learning History method, developed at MIT, is a case study approach which tells the 
story of change in an organization (Roth & Kleiner, n.d.). Through interviews, each 
participant is able to anonymously communicate their own unique experience. The 
interviews are transcribed by the researcher and then validated by the participants. The 
researcher then analyzes the validated responses and creates an overarching narrative 
reflective of the change process as seen through a variety of lenses. In the case of Stowe 
House, the restoration process is being documented in order to influence future decision 
making by those involved currently and by those who will become involved in the future. 
 
In the current study the interview data has been transcribed and is in the process of being 
validated by the participants and analyzed by the researchers. The resultant learning 
history document will present the restoration process of Stowe House in narrative form, 
giving both those involved with Stowe and those involved in the field of historic 
preservation a learning document. The completed narrative will also explain the 
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complicated threefold partnership and reveal opportunities for further collaboration 
between the three entities.   
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2011 IDEC South Regional Conference Schedule  

(minor adjustments may occur if needed) 

Wednesday, November 9, 2011 
4:00 – 7:00 pm Registration Available in Holiday Inn Lobby 

5:30 - 7:30pm Greet/Meet at Holiday Inn Lounge, cash bar 

Thursday, November 10, 2011 
 Breakfast at Holiday Inn hot buffet in Emma's Dining Room 1st floor (included in 

room rate) 
7:30-10:00 am Conference Registration, Holiday Inn Lobby 

OPENING 
MEETING Room A:  Magnolia Ballroom, Holiday Inn 

8:15-9:15 

Welcome from Georgia Southern University,  IDEC South Conference 
Committee      
Dr. Jean Bartels, CHHS Dean; Dr. Henry Eisenhart, HTFCS Chair      
The College of Health and Human Sciences and The Department of Hospitality, 
Tourism, and Family & Consumer Sciences 
"Building Your Collaborative Design Team", Mike Turner, Certified Aging-In-Place 
Specialist (CAPS) , Certified Graduate Remodeler (CGR) , Certified Green 
Professional (CGP) , Graduate Master Builder (GMB) , Graduate Master Remodeler 
(GMR)Announcements 

 Room A:  Magnolia Ballroom Room B:  Dogwood Room 

PRESENTATION
S 

Housing, Furniture, Built 
Environment Learning Communities, Community 

9:30-10:00 

Leave Nothing Behind: Examining 
Materialism and the Transition to 
University Housing, Sickler, 
University of Alabama (paper) 

Collaboration, Global Citizenship and 
Open Space, Mendoza, University of North 
Carolina, Greensboro (paper) 

10:00-10:30 

Taliesin Dis-Ensembled: Market 
Miscalculations for Wright's 1955 
Furniture Line, Nichols, Western 
Carolina University (paper) 

Design Team Building: Collaboration 
Inside & Outside the Studio, Hicks, 
University of North Carolina, Greensboro 
(forum) 

10:30-10:45 Break with snacks Magnolia Ballroom Lobby Area 

10:45-11:15 

Consumer Input from Baby 
Boomers Using Scale Models for a 
Better Understanding of Elderly 
Living Units, Becker, East 
Tennessee State University (paper) 

The (4) A=SL Method for Building 
Effective Learning Communities, Nichols 
& Hedrich,  
Western Carolina University & The Institute 
of Interior Design at Southwest Florida 
College (forum) 

11:15-11:45 
Conflict Resolution and the Built 
Environment, Purvis, Florida State 
University, (paper) 

Community Partnerships that Make a 
Difference, Dickenson, Radford University 
(paper) 
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12:00-12:45 Lunch Served in Magnolia Ballroom Lobby Area 

POSTERS Poster Presentations:  Room A:  Magnolia Ballroom 

12:45-1:15 

Lighting and Seating Effects on Restaurant Revenue and Time Spent, 
Dickson, Radford University         
Experiential Learning: Enhancing ADA Awareness through Image-Based 
Inquiry, 
Ford, Samford University         
Historic Preservation and Adaptive Reuse of a Historic English Country Estate, 
A Learning History , Phoenix, West Virginia  

1:15-1:45 REGIONAL MEETING 

OPEN FORUM Room A:  Magnolia Ballroom 

2:00-2:30 Interior Design Credentials Open Forum,  
Moderator, Becker, East Tennessee State University 

TOUR/DINNER Common Ground Tour and Dinner 

3:00 PM 
Georgia Southern Eagle Express Bus (38 passenger) and vans depart at front 
of hotel for "Common Ground" Tour and Dinner (no additional buses) We will 
not return until after dinner.  Dress casual and warm.  

3:30 PM Tour / Cotton Gin and Cotton Production, Elliot Marsh 
4:45 AM Hunter Cattle Farms hayride / tour  
6:30 PM Cookout at Hunter Cattle Farms with music 
8:15pm Buses depart to return to hotel 

Friday, November 11, 2011 
 Breakfast at Holiday Inn hot buffet in Emma's Dining Room 1st floor (included in 

room rate) 

8:00 – 10:00 am Conference Registration in Hotel Lobby 

 Room A:  Magnolia Ballroom Room B: Dogwood Room 

PRESENTATION
S 

Technology, BIM, Terminology, 
BOK Community, Service, Practice, Pedagogy 

9:00 am - 9:30 am 

Using IPad2 Technology to 
Increase Skill Development in 
Foundation Studios, Brickey, Middle 
Tennessee State University (forum) 

Pedagogy 2.0 In Practice-Linking your 
Student's World with the Classroom, 
Rothfield, Florida International University 
(paper) 

9:30-10:00am 

CAM Studio: Developing a Digital 
Fabrication Facility for Interior 
Design, Anderson, University of 
North Carolina, Greensboro (paper) 

The City Inside: Sequential Order as a 
Design Technique, Moore, Auburn 
University, Architecture (forum) 

10 am - 10:30 am 

Spanish Terminology in Interior 
Design Education, Becker, East 
Tennessee State University  (forum) 

Effects of Different Seating Arrangements 
in College and University Computer Lab 
Classrooms, Etheredge, University of 
Tennessee at Chattanooga (paper) 

10:30-10:45 Break with Snacks in Magnolia Ballroom Lobby Area 
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10:45-11:15 
Designing Meaningful Categories 
of the Body of Knowledge, Gill, 
Brenau University (paper) 

Studio Project Presentations that Market 
Students' Job Skills to the Employers, 
Pable, Florida State University (forum)    

11:15- 11:45 am 

BIM & Sustainability-Bringing 
Design Discipline Together or 
Maintaining Status Quo?, Hicks, 
University of North Carolina, 
Greensboro (roundtable) 

Put Your Practice Where Your Research 
is: A Proposal for Integrating Research 
into the Design Process through a Senior 
Capstone Experience,  Sickler, University 
of Alabama 

11:45-12:45 Lunch Served in Magnolia Ballroom Lobby Area 

12:45pm- 1:15pm 

Leave hotel for Georgia Southern Campus; Presentations; Meinhardt Vineyards 
evening event (dress casual/ warm)  Follow detailed maps in packet.   
Transport on own/carpooling; parking in ART/IT lots, follow signs                                                                         
Some transportation provided by conference committee cars.  Leave from 
campus for Meinhardt Vineyards. 

CREATIVE  
SCHOLARSHIP 

CREATIVE SCHOLARSHIP:  
VISUALS 

CREATIVE  SCHOLARSHIP:  DESIGN & 
VISUALS 

GSU CAMPUS GSU, IT Building, Auditorium, Rm. 
1005 

GSU,  Interior Design Bldg. 212 Rm. 1003 

1:15-1:45 
Wireframe:  Computational Sketch, 
Anderson, University of North 
Carolina, Greensboro 

Built On (un)Common Ground, Walton, 
Georgia Southern University 

1:45-2:15 Cocoon, Dean, University of North 
Carolina, Greensboro 

Volvo Trucks North America, Walsh, 
Radford University 

2:15-2:45 
Feminine Concerns, Mendoza, 
University of North Carolina, 
Greensboro 

Little Dragons International School, 
Surakul, University of Georgia 

2:45-3:15 ASID/IIDA STUDENT RECEPTION   Interior Design Bldg. 212 Lobby Area 

 GSU, IT Building, Auditorium, Rm. 
1005 

GSU,  Interior Design Bldg. 212 Rm. 1003 

3:15-3:45 Envelope-Interior Space 
Enhancers, Renard, Virginia Tech 

Memento,  Mori, Surakul, University of 
Georgia 

3:45-4:15   
Reconsidering the Everyday, Goeckler, 
University of GA 

4:15-4:30 Caravan from campus parking lot and leave for Meinhardt Vineyards 

4:30-7:00pm 

Tour of  Meinhardt Vineyards with Wine Tasting with Hors D'oeuvres and 
Beautiful Sunset,                                                                                    Individual 
Dinner reservations at Meinhardt can be accommodated as well in advance 
(see packets) 

7:00pm May return for dinner and evening on your own 

Saturday, November 12, 2011 (No Events Planned) 
9:30am-12:30 Statesboro Farmer's Market Downtown/ Main Street  

 
 


